jf " DOCOMEBT,EE?ilHB 



ED126 510. 

ADTHO*R - 
TITLE. 

ifiSTITOTION 

SfON^S AGENCY 
REPOBT NO 
BOB DATE " 
'NOTE •. •. 

EDBS PEICE • 
■DESCRlf>TOBS 



JDENTI^IEBS 
.iBSTRACT * - 



CS 202 841 



Klerin,':%aivin " , 
Teaching Sentence Structure and Sentence Combining, in 
the- Middle Grades. " " , .• . 

Wiscdnsin S.tate Dept..of Public Instruction, 
ttadisoa. ' " ' ' , \ ' ' ■ . ^ 

Of f ice ^f. Education .(DHEW) , Washington, D.'c. 
Bull-6340' - \' • • , "s 



Bull-6340' 
76 
65p, 



HE-^0.83. HC-$'3.50 Plus Postage^. , ' 
♦COriposition Skills (literary),^ Elenentary Education; 
■ *Graaniar; *In'structijonal 'Haterials'; Language ir.ts; 
♦ Sentence Structure; Teaching' Guide's; Teaching 
Models;, *»riting SlEilis 
- .*Sentenc€s, Combining ' .' • ^ ' ^ ■ 



, ^ ► ■ . . . ihe TpTx'w^i purpose af'-this Ijpoklet is to provide 
useful. class and small gi;btfp -diidc&ssion tools for allowing stJiden'ts 
to i-nductive-l^ discover certain, fundamental cLarac.teristic^ of 
la^iguage structure 'and. to- directly rebate the study pf sentence " 
structure t9,'tbe developme'nt -of Writing skills*-^ series of - - _ 
experiments- is'";provid€d to serve as "i^dels for .tjffe- aeveiopmeiit of 
iaformal learning activities, in seh'tence, structure".' accomf)anying 
• teacher suppleiients, for. ea,ch eiperisen.t attempt to fdenti^fy the' 
grammatical cdncept" invoj-ved, offer some explanation "of thife concept, 
, idfentif-y .possible difficulties some student^ might-,#nc6unter, and" ' : - 
o|fer Suggestions for cojitinued development iind applicat-ion wietf' a m 
^'eeded.^Thfe sentenvcie-co'mbiiiing models- pxOvitlea -are ]bas4d U)nra 
generative-rtransformafional gbammar' theory, but u'tllize-'suci- only aS 
a ftamfework and-'not as.. .a detailed approach. (KS)' ,^ • ' * - 



♦ Doc'bmenl? acquired 'by EBI'C^include many inforaal'unp^ibMshed - ' ' 

♦ materials net availal4e 'from -b the if s'ources. .fBIG makes ?Ve^Af 'f o?t 
.*Nto obtai^n tl e .best copy • available. .Nevertheless, . itlkis pf Marginal 

"* reproducibility, are. -of ten encountered -and, thilfe 'htted^s the guaOfilV * 
*;pf the microfiche- and; Eardcopy -reproductions EBIC Bakes availabley ,V* • 

♦ via the EBTC'Documfent. ^Reproduction SerVice'''-(EDBSj ..vEDBS' is not ' ' (*• 
•* resi)oitsible tfpr the quality of. the original -dobument.' Eeproduct ion's-* 
,* supiJlied b-y EqDBS - are" the best that can be m^d/ from the original, ♦ 



o ^ 

ITS 



< ^ pn^2^.V^ 0^ HEALTH. 

NAT(0NAI,1N$TITUTE0F . * / 

/EOUCATldN . y 

lr!.tiP°^^*^^^^ MAS BEEN REpio 

STATED f^^^n'r^' '''^^ OPINIONS 
^STATED DO NOT NECESSARILY REPRE. 

1^?t'-'^*5'^*'- '^*Vo^/AL .nSt-tFte-oV > 



TEACHINX3 SENTENfeElStRUCtURE . 
ANDSENTENdErCQMBrNING . 
IN THE MIDDLE GRADES 



, . -BY/- •• . 

MARV KLEIN, PAD..' ••• 
•ENGLISH LANGUAGE ARTS SPECIALIST, 



\ \ 




' . , ' PUBLISHED B>;'-' " / . '' ■' ■ 

4^. • \WISCONSIN DEPARTMENT OrpDBLIC INSTRUC.flON- 
BARBARA THOMPSON, Ph.D.,-STAtE SUPERi'nTS^JDENT 



' ft 




-^This proiCoUvas suppoaeci iri part-by fyncis under Ithe nation'aUefense edjjGalion 
ivct of :1^58. Title lil-A, as (;;me|iuAd f*k 85-864, the U.S Office of Education, 
^ DefxutMienl .^t Utm), E'dii^;,tltlc;n, ar»d Weff^re. and tiie Wisconsin Rigbl to Read 
. EHo;: '-n^.v-ver tfie op!^^)r^^ exprnssedMi/jr-fo .io not QC'cess^^^ i 
p'-^SJti >M or 0 ;: , , tijo Office c)l Friucatton and no official r^ndorsemeal 
* ♦ / ' ' . ' tho^^<T>i^^^i^ of Fducatfon rnogfd .be in-forred 



^ERIC . 



/ - 



•. ' Bulletin No. jG340 



■"I. 



/ , ■■■■ 



TABUe OF^GONIENTS 




V 



Abkhowledgfementsv..,.-. . 

':J) Grammar.Study ancir'tfie L^ang^e'Arts Teacher. .c.l , -1 

li) 'An Intrpductton to-Teaching Sentence Structure ahd-Sentence-Combtninb AetMtieT!! 6 

Ul) Ificluctjva Experinnents'm th^ Study of Sentence-Structure . : 9 

; ; . Exp^ment 1 — yVord- Order in^'SentenCel ' ..:., '[ 10 

; txpjKneni ,2 — Subjec^-f^redicate in Sentences^...: ...^ . ' ' ' n 

,Expef|%^nt 3^§irfipleM9difier.s.. '..' ^..^u ^ l.- 12 

• Exp5rif?!)er)t' 4'— Different 'Kjnds<£)f Naming Wortis I^. ! 13 

Exper^iQier^ — Mo/eiQn'Two'Part%|n Sentences'...^; -...^.-t. \ t^, .16 

Expe/Knerf S^— Heiping Words in a%er^te«c?l9 • Iv..?^ . ^ ^C. '.. . 18 



^ Expe/HTiertt* Heiping Words in a-BeRte«c^l9 • 18 

Experrhnent 7 — Kimbyof^ Verbs and Wh^ They Do V.....: :. I 19 

Expenjnenj ' 8';^ More<on DescfipKig-WOrds. . v...'..:.../,'".. z:..., 22 

, Expencrrent 9 Mbre on D6scr(bing Wdrds''Agatn:...\7.v -V...^ ^.yi^k^" \ -24 

, Expen^pnt tO —Some: Verbs"- : : ./ ; > \ 25 

V . Exptennlfenl 1 t'-f More 90 Verbs.* :k C'..' .. ..'..^ ' ;.26 

^ Expec)m§nt^>}^^ExleMing 'Modifiers.'..*. .vV.*..*....-.\..^ 7 \['„„ .'^'1.17;'^ ' '28 

^xpectmePk'13 — Rei^iRing Parts otSentehces..... a. >k,. * ...11 sV 

^ Expeti'ment 14 — MaKing Yes/^Jo QuestSDns'. .....'^ .• '...^ . :: '^32 

Experiment 15 — Making^ WhKiuestidns :> 34 

txpertnr^ent 16 Adoing 'Therej?^.. .... [ ...... ' 35* 

, * .^Experiment 17*-^ Nfegating in Senteirjces'".*. ...^ ......y. ^^.1; ' 36' 

'Cxj^eriment 18 — Objects* oirVerbSv -....^ .r,j^,r \! 37" 

' , • ^^perimqnt 1$ — Passive VoUcaSeritences^..^.. .J. . >. .v,.\.^M..!..*r 'i . 38 

\ o^xpenmeht 20 — B^uilding f^oun Mpdifiexs.* i...,..!.'!!^!'.^:/ * 39' 

" ' Exp.eriment*21"— /Ratting in-flelativ&Ciauies..^:. ... ...;...:.'..^.'l.' 1.' " ^46 

. Experiment 22 — Reordering Modifiers •. '...^.-'H"!;..!^ • 42 

Experiment 23'"— L6nger.Modi|iers^ .......r.-vl: .1,^ ' 44 

Experiment fA — ^iiow to^G^t Lon^af Modifiof s \ ..' \ '.' 46- 

^-s::»^•Experimfe^^^•25 — Subordinating^Slentenc^S'.: , .-..V.,.. 48/ 

• ^ ^ Exparj^ent 26 — Coordrhatwg S^ten'ces< ''...7..!'/ ' 55 - 

E>;per4Ment^27 y- Bbilding Bigg;er Noun Fofm^... ^.."'^....'1 52** 

-Experiment 28 ^Putting Bigger NoOn Forms irlto'^Consufne/ Sentences' "7.-:.. :7 54- 

Experimeat 29-^Combin^d^SeptenGes '". ..^ ^.....^ 55' 

^ p Experiment ^0 —-CQmbinirig 'More than 0/i^ Sentehce .H; '..'.^7/7.7 56 

. Experiment 31 — More ©n Corpbjning More than oTie SenteVige' J'. ^ \. ^ 57 

IV) Designing Sehtence-Combinrng Activities.'.,..'. 59' 

V) References .• 1. • * *i/ 'v:—--'"'. . 

Vl)' Bibliography...;... ^^J'J7777!" j('77!77y"I"7!7 62 




- ■ ' . \ . ACKNOWLEDGEMENTS ° , • • 

'/ Tbe Wisconsin'.C)epartment of Public, Instruction wishes to .extend special thanks to the Editor^l 
* " 'Of tSi'o e°cT"^^ ^^^''^^'^•'^ "^^"^ °- ^"^"^ ^^'''^^'^^ !° <ti6Conte'nt and purpose 

Theic contnbj(Jtions ha've been extremely helpful, from beginning to final review of the maVerial. , ^ ^ 



I 



\! ' EDITORIAL ADVISORY COMMJTTEE 

. ^ Dr. Eunice Bethke ' - 
*Wiscpnsin Department of PubFierlnstruction 
, Madison, Wisconsin 

< \ Ms^.Donna Chandler 
. , Jefferson MiddlS S'chool, • " 
1^ Madison, Wi§cor^in 

Pfofessor Edythe Daniel .- . ^ . 
English Departnnent . • ^* ' . 
(^University of Wisponsih — Platteville ^ * ' 
Plattfeydle, Wisconsin 

^ :: PrbfessQf John Kean ' 
department of CurriouJuhn and Instruction' 
(• Ur^iiversity^of Wisconsin — Madison ' 
. MkdiSon, Wisconsin V -. 

Prpfessor Leah Lewis 
^ ; ' English Department ' ' a 
' University of V\^sconsirir^Stevens Poinf 
Stevens Ppjri t Wisconsin, ' , 

-^Professor Phil Thompson , ^ " - 
Departnnent of Professional Studies ; ' 
University' o^.Wiscon^—Gre^n 6^y 
\ , Gi-eeh Bay,. Wisconsin 

, • ^^M^l^argaret Yawkey , 
wsconsinrDepactment of Public Instructibio 
- \, Madisbi^iyisconsin 




QRAMMAR sYUDY AN^ THE LANGUAGE ARJS TEACHER 



Perhaps there has ndv^ been as domipant and as 
/ fru^tratmg^ issue before th^anguage Srts teachec as 
th^ cohc ernt'ng'ih e nature and^ur^ction.of grammar m 
the schooiT'STOQid'we teach it^^^ouldn't we? Does 
knowledge 'about one^s grammar rteio in writing or 
speaking^ Which grammar besjt? And dn^and on. 
• What follows r'in this' material premised upon the ' 
^assurpptipn that" thef^ is a role for ceftaki .kinds of 
expenerices trf granrimar in- the instructional program. 
However, that role ife-one which fits intq the larger 
purposes of the language, arts" f5rogram without 
'dominatmg it Establishing tiiat role' requires us to 
consider 4^evy impprtant questions; \ 

WHAT IS GRAMMAR? 

^ . In its broadest^sense. grammar is.fhe-siructure of The 
language used by people.-A consideration of-subject 
and predicate, verb phrase construction, noun phrase 
construction, word order, the systefn"" whereby we 
'change statements *to questions or active voice to 
passive voice, et(I:., are all grammar conce>ns. • 

Questions of whether it Is proper to use 'ain't,' or 
whether -shalf or ^w{H' is the best choice in a .given 
sentence, or whether doulMrie&atives are acceptable, 
and other -questions of this sorkare oftea thought, of as 
questions of usa^e rather than qufe§tions of grammar'by 
many linguists. It requires but little perception, however, » 
to recpgnize that early on, usage and grammar ^become 
intertwined and.-^n some instances, questiorrs otusage 
.^re also grammatical questions. For example, decision- 
making abt>ut whether to use *who' or 'whom' in a given 
sentence or utterance can be considered a usage 
, question. Which one is appropriate for a given 
audience? Is it acceptable to use 'who' to begin any- 
sentence as some contend? However, being able to 
selectively use either *who' or 'whom' with a sense of 
qptions' available requires the talker or writer td khow 
syntax or sehtende structure, i.e.. Which sentende slots 
re'quire objective case^and which nominative case? This 
• IS a grammar question. 

Othdr' choices, such sis" the- acceptability or 
unacceptabllity of using douye negatives seems largely 
a question of appropriateness tor the audience. * 



As an interesting aside, during the I6th Century, most 
' ^ better ^ writers, such as Shakespeare, used multipfe 
negatives for emphasis, e.g. 

nor never none shall mistress/be of it. • « 
There was also considerable variety in comparative and 
superlative in adjectives, e g honester, violentest,' more 
larger, most boldest 
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, . In a more specific sens5,^rammar;is thfe system of 
human rulea which allows us to fqrmulate utterances ma 
* meaningful fashion,* ' ' ' * 

This set of rules is sort of a tacit set which 'seems to 
be implicit in us and our language production. 

Onihe other hancp, the grammar we often study in 
school, such as traditional grammar or structural 
■ . grammar or transformational grammar, is essentially a 
system^ designed, by man to describe o'r explain his 
acfual grammar or system of producing language. 
This is an important point since the grammars in 
' different^textbooks vary, suggesting that there is much 
we stjil don't know about the language producing 
system of humans and there must also be considerable 
disagreement about which is the best cpptrived or 
textbook grammar for describing or expt^ihg man's 
langitebe, / 

) . WHAT IS TRANSFORMATIONAL 
GRAMMAR? 

The most con\monly e/nployed *grammar'1n today's 
lariguage arts textbooks is probably transformational 
grammar.** Such a 'grammar' is premised upon the 
notion ^at the human being Is a sentence producer 
whose language operates in a structurally predictable 
way. That is. we are programmed by nature to produce 
' an infinite number of sentences with a finite set of 
grammatical rule3. For instancy, if I say, "The green 
flowers wilt in the withering remnants ofsunlight." I have 
utterqd a sentence that has probably never been 
uttered before (and hopefully, never .again I)*! You, the 



* An interesting note, however, is that our grammar rules 
allow for recursiveness or repeating certain constructions 
an infinite number of times. For example, we can say. **the 
dog" ' 

or 

"the old dog" 

or ' ■ ' T 

"the old mean dog" ' 

dr . . 

"the old mean brown dog" ^ 

* ' and so on adding adjectives. 

Eventually; w^/j^ld produce a sentence so long it couldn't 
be understood by most people because there would be too 
much infori^tiop, in it; that is, it would be incom- 
prehensible, yet It would still be grammatical: 

** This is not to say, however, that transformational gramrpar 
.is the most commonly taught. Traditional grammar and 
structural grammar are often taught In many schools. 
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listener, reader, understand the pntence because it fs 
produced according to a finite set of 'grammatical rules 
that tomans abide by. / ' V 

An , understanding of the, formuljating processes 
jny.qived in the production of sentences is the purpose 
of >a generative-transforma^tionaf grammar. Trans- 
formationalists contend that an efficient 'grammar' 
should do more than ju^t descnbe the external^ 
cnaracterisycs of language, no nnatter how efficiently 
thaf IS done and no^ri/atter how important th^t 
descriptive facet of a grammar' is. A grammar' that is . 
truly Junctional must ofter some expilanation of/h^. 
sentence formulatmg profcedures^of a language. It fnust 
account for an infinite potentiality in terms of number of 
sentences possible, and it must daso with an^ord^rly 
finite set of grammatical rules. It must offer a procedure 
tor formulating only ^grammatical units and thereby 
'Suggest possible Ql'itena for hongrammaticat unit 
analysis, / . . ^ , 

This "computerised program" is made up of two sets 
of rules. 1 ) a generative or sentence-producing set, and 
2). a transformational or sentence-changing set. 

One of the initial reponslbilities of a trarisformational 
grammar then isto befme sent^nc^'^ a job that is not as 
Simple as It 'might seem. . 

For instance, it should be^ noted that utterances 
produced in spoken language tend to be different than 
those written. The notion that "print or script is talk 
\^ritten do^vn" is ill-founded and not true. Talk', for^ 
eAahnple, tends to 6e more elliptital in nature \ha^ 
Arising, the oral speaker less dependent upon language 
detail for the intent of his message to be understood. 

Oraf'"sentences" like the following are common: 

, /'"What you eatin'?"' 
"Apple." 

r '"HOWISlt?" ' . 

".O.k . I guess." 

"Big deal! I mean how good?" 

"Tastes sou'r." 

"Like a lemon?" . ^ ' ' 
"Kinda." • 

Most' talk, too, tends to be more informallhan v^riting 
The language structure is less stilted, less orderly, and 
more context dependent upon nonverbal factors suct^ 
as voice tone, facial expression, .band ^ and head 
movement. 

Writing, on the other hand, is more or less frozen in 
time and space We can return to It and reobserve it in 
all its detail It is then more easily possible to define a 
written laf^guage sentence. in a rather precise way as a 
Gonstruct with certain generalizable attributes. 

Transfonmational grammarians , observe that a 
sentence must have a noun phrase and a verb phraae. A 
noun phrase is composed of a noun and a possible 
introductory determiner (word such as the, a, or an) A 
verb phrase contains a verb, possible helping wbrd (will, 
can, etc. J , and a possible noun phrase. " 

If we let S=sentence, NP=noun phrase, VP=verb 
phrase, andi— ^ =rewrite as; we can symbolize a 
.definition ofya senterice as S ^ NP + VP. « 
' A set of j^les that* will generate this sentence consists 
of nouQyphrase production rules and verb 'phrase 
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Production rules. The sentence produced is referred to 
as a^ basic or kernel sentence These sentences are 
/relatively simplf^ constructions devoid of most modifiers, 
coordinators, negatives, etc. In addition, they are ^ 
always statements. They are thus often lacking in 
rhetorical sophistication, although they are 
grammatical. In order to develop more complex 
sentences a series of transformations or changes can be 
made on kernel sentences ip a systematic fashion 

Essentially, these transformations act in" one of four 
ways Let us assume that X -[* Y is a kernel sentence. V 
+ Y c> means ;*X -f Y Is rewritten ^as" (the double 
arrow indicates that this isV(ransformation rule) . 

One type of transformation's ihe simple addition. X 
+ Yci>X+Y + Zor A^' X 4^Y. A new element is 
simply added to the kernel. ^ 

A second type is the emb^ecfcf/np trans(ormation X + 
Y X -f Z + ,Y. This type o^ transformation "embeds" 
a new element within the kernel rather ttianta^cking it to 
the front or rear of the kernel sentence. ' 

<.A third type of transformation is the pB^utation 
type: X + Y c:i> Y + X. This is a transformation, ihat 
' reorders elements within the kernel ^ntence. " ^ 
Finally, a fourth type is the deletion transformation X 
:i- Y c:i> Y or X. A (n) element (s) is/are dropped from ^ 
the kernel sentence. \ . - 

These transformation types work individually *or in 
concer^t toalteror effect a change ih a kernel sentence 

It is primarily the degree of sophistication or amount 
of technicality that varies in expanding these <ules which 
counts for the major differences in the '.grammar' set 
forth by many textbooks in the language arts.,. 



Xhat about correcting 
the child's grammar? ' 

We must be aw^ that the developing child "grows" 
through*" a numbeK of stages in ' his grammar 
development. Psycholinguists who study the acquisition 
and.developmqnt of langu^e in children point out that 
the grammar of a child atNpertain stages varies in ' 
systematic and-generalizable ways fromsDther stages. In 
this regard then, fiot only js it inappropriate to judge the 
grammar of the developing child by^that employed by an 
adult, but it must- be ' recognized that the child's 
grammar stage may not be the same as a peer in the 
same age group. x 

Research suggests that these stages of .grammar 
development apply regardless of intelligence orlearning 
environment. Tbe factors of .intelligence ana xen- 
vironment' bear.more sharply on the relative speed ^t 
which the chilo^rpceeds through a ^iven stage. D.v^ 
McNeill, 1or iristance, descnbes utilization of double 
negatives by noting a, sequence of sentence types 
typical of three different points in the child*s language 
develppmerit:' * \ 

a) 1 don't want no supper. \ 

b) I doa't want some supper. ^ 
* c) I don't wgnt any supper^^^ 



See References, page no. 62, for citations 



An account of an attempt to correct a young child at 

point (a) above is-noted ♦ 

CHILD. Nobody don't fike me 
PARENT' No. say "nobody likes me."/ 
CHILD' Nobody.don't like me (This 

dialogue repeated several times.) 
PARENT: No Now fisten carefully; say, 
^ "Nobody likes me." 

fcniLQ Oh! Nobody don't likes me 

The notion of language deyelopment via stages 
carries specific implications for the . business of 
^correcting child language, ,the appropriateness and 
reasonableness of same. The research in 'this area is 
^discouraging for these supportive of verbal corrections 
of child speech "^GleasoVi concluded after a -series of 
studies with first, second, and third graders: 

/ 

In listening to us, the children attended to the sense of 
what we said and not the form! And the plurals and 
^'.pas^ tenses they offered were products of their awn 
; linguisticsystems, and not imitations of us.^ (p. 8) 

Brown and colleague.s. after studying' the influence of 
approval and disapproval by parents of their children's 
talk, concluded. 

There is not a s'fired of evidence that approval and " 
disapproval' are contlng'ent on Syntactic cor- 

^ rectness /. . . When Eve expressed jhe opinion 
that herTmother was a girl by saying, "He a giri," her 
mother answered, ^'that's right." The child's 
utterance was ungrahimatlcal, but her mother did not 
respond to that fact; instead, she responded to the 
truth of the proposition tt\e chilc^jntended to expressf 
In general, the" parents^ fitted propositions to the 

* child's utterance, however incomplete or distorted 
the utterances, and then approved or not according 
V to the correspondence' between proposition and 
reality. Thus, -Her curl my hair," was approved 
because the mother was in fact curllng>£ve's hair. 
However. Sarah's grammatically impeccable 
"There's the animal farmhouse" was disappWed 
because th^ building was a^lighthouse, an'd Adam's 
"Wa^lt Disney comes on on Tuesday" was . 
disapproved be^cause Walt Disney came on on some 
other day .MPP. 70-71) ^ . . 

In other \yord^„ contrary to some supposition, 
parents tend to address^ the prepositional intent.of the 
utterance rather than its structural fqrm.. 

'It should be noted here that sociolinguists haye 
pointed 'OUt that the language environment the child 
dwells in does have an impact on the language that he 
or she ^ses.* However the variables that inn'pinge are^ 
apparently- nnany and varied. Certainly, singling out' 
sentence grammar as a variable without cori'sidering the 
many other factors will not do the job of significantly 
changing the child's languageijse. - 
In fact, other data reviewed .by^^thorities sudh as 
Courtney Cazden:conclude: 

evidence on the roie of correction In the child's 
learning of syntax (grammar) is wholly negative.' (p. - 
114) 



^ And that. 

the implication for'educatiort is, that teachers maybe 
interfering with the child's learning" process by * 
insisting on responses that sufjerficially look or sound 
"porrect."^ (p. 111) \ 

In short, a develop/nental p'erspecrtive on •the 
grammar of chifdren suggests that. the elementary 
teacrter should accept ^what the child brings to. her, 
corlsider past experiences, ^nd general linguistic and 
cognitive attnbutes before considering strategies for 
dealing with what might be fanguaging problems. There 
IS no more sensitive matter than the language a child 
brings to the teacher m the classroom. A respionse to 
that language is a response tb everything that is most 
fundamentally human, 

WHAT ABOUT GRAMMAR AND WRITING 
. ABILITY? c=^ 

It must be remerpbered that- a wide range of abilities 
isvequired for effective writing. Atrility to utilize various 
sentence structures or symactic skills is impbrtant. 
However,- ability to addrfess essential rhetoncal 
C9ncept;s, i.e. 'attend to subject, audience, setting, and 
. purpose, and relate such to vocabulary and sentence 
' structure choices is, also fundamental.. These latter 
rhetorical iactors which im|Dinge on fevery; writing 
' ' situation require" the .writer to draw upon experiences. 
' perceptual skills, and cognitive skills: This is not to 
^ mention motivation ' and writer «ittitu.de and belief 
' systern. Research in composition' where motivation, 
preceding and follow-up activities -to the writing 
assignment, and ample discussion of the top<c for focus 
^ were instrumental parts of the instruction, -is the most 
. promising. (Note summari^s of such irt the Sherwin 
work in the references.) ^ ^ 

Given this kind of writing-skflls-sirra^, It' "seSms 
^ somewhar foolish to suggest that knowledge of 
■j grammar per se should be a singular determining 
. ^ variable. And research involving study of formal 
traditional grammar and writing abiljty over the years 
has been so discouraging as to l^d one reviewerlof. 
- research to observe: ' ' ^ 



* Note work by Basil Berni^tein and VV Labov. for example 

" • ■ ' ■ . • / 



Statistical and' nonexperimental studies using. 
^ correlation analysis by Hoyt, Rapeer. Boraas. Asker, . • 
/ Segal and fiarr, Catherwood, Bradford, and Robinson 
failed to show* a significant rejatlohship between 
-v^ grammatical Knowledge and writing ability; Except for 
;^ Wykoff's study, the expedmeintal studies by Briggs, 
Symonds, Crawford and Royer. Outright, Ash, Benfer; 
. Clark. Warher and Guller, Ailllllgan. Frogner, Krause, 
^ Smith, and Maize afso failed to support the cfi^se for 
grammar. After a .tally of procedural and' other ■ 
firnltatlons, the research stIILoverwhelmlngly suppgrts 
the coptentloo that Instruction In formal grammar is 
'\ an iiteffective^and Inefficient way to help students 
• w achieve proficiency In writing.* ' ' 

- . "Most of this research cited ab'ove, of course, focused 
lipop the older versions o'f school^grammar oc traditional 
grammar. Recent, studies of transformational grammar 
and ijs Irppact upon the writing of students has been 



more promising in some*respects • ' 

Bate.man and Zidonis studied the impact of 
transformcftipnal grammar study upon *the writing of 
tenth grader$*;The two-year project concluded, * ' 
/' /. ' 

A knowledge of generative-transformational gram.- 
rtiar enabled, stQdents to increase significantly the ' 
,proportion of well-form^ sentences they write. * " 

«. 

They also concluded, , v\ 

A knowledge of , generative grammar c^n enable 
^ students^to reduce the occurrence of $rro^ m their <\ 
writing. » ' » ■ . , 

In a related study, John Mellc^ investigated t|ie' 
felationship that exists between pr^qtice in conibining * 
sepgrat^ kernel sentences into slrigle sentences and 
the ability to -produce, more structural.^ elabqr9ted" 
sentences* Concentration of the'.^natysisr was'^upon 
"syntactic: fluency" ' or » the structural diversity ' and 
sophisticauon u\ •J^e i><^ntence shnjCtures. , Seven th^ 
grade students^ m his, ' stucjy 'did produce , mor^ 
syntactically complex' ^entences^^^ker studying the 
grafrimar via a sentence'Combining.m^trtocK' ' \ 

A.'Study"reporte(i in 1973 by^f;rank*o\are focused ' 
upon tnforunal sentence-combiping activltiesVjlIt fropn a 
-transformational grammar ^ Seventti* gracfergNfnvolved 
produced more syntactically mature sentences tl\an 
*tyfj!ca1 eighth graders normally do In addiypnv tP|e 
experimental students Wrote- composttiori^ that ,we[e. 
judged significantly better ip overall quality than thos 
written by.students*in a'control group. 

Implications of the findings are summarized" in 
0"Hare's monograph #15-fronn th^ National Cpuncil of 
Teachers of English Committee on Research. ' ' ' * 
. ^ * . ^ " i 

Jhe findings suggest that the abflity to manipulate. 
• sentence structures is ,at least as important* as 

invention or arrahgecnent in the teaching of writing. . . 

For 4he young writer, knowing* w/?af to say isn't ' 

ertough; he has to knpw /?ow. ^ . 

The seritence-c<6mbining system used in this study' ^ 
has both theoretical and practical attractiveness*^, 
when considered as part o^ a composition prcfgrarn. 
, because it ex^arids the practical choices, the options 
available to^ the young writer when he needs them 
during the oomposihg process. Rhetoric ^wd 
sehtenpe-combining practice should be viewed not as . 
' mutually exclusive or even 'discrete, but rather as 
complemer\tary. * . < ^ 

Since Comparatively little time has been sperit orj'ihe* 
syntactic manlpijfetfve skill In English classeV^'ting. *- 
programs should contain an enlarged /{af\guage 
" development component In whjch sdntepCe-buiJdihg 
^ exercises Iwould play an importaptwole. These 
exerdses would rlots^focus on arty ope ser>tence 
pattern but would explblt the entire range of syntactic 
alternatives Elllowed by the grammar of English. VVhat 
the young witer ndeds Is as much practice. as- 
possible with every coricelyaJ)le combination 'of 
syntactic alternative. 

Students exppsed to sentence-building techniques 
could use these syntactic manipulative skills at the 



prewriting or rewriting stage in . their work in 
, composition. . ' * ' ' ^ 

Ant important dimension of this study*- was a. 
systematic attempt to nurture the young wnter*s 
confidence, its success suggests that writing ♦ 
. .programs should ^concentrate or> building sttrcJent 
confidence and a positive attitude towardd^sgfit^rPce 
production. v • - * ■ 

Tt^e research does not suggBst-that grammar study 
'alone .'pr^'even grammar stOdy In other ^than.iinformal 
actit'ity settings is likely \oX)e a significant*vanable in the 
development of overall Writing ateility. 

It does 'say » that transfc^matibnal • sentence- 
Combining activities have produced more syntactically 
. ^ complex structures in the writing of young students and 
^apparently can be a Useful tool in^deyeloping syntactic 
; §Rills.' . ^ ' . - ^ . * 

wNat then are the roles of 
gf^ammar study 11^ the s9hools? ^ 

It appears that grammar study do6s have a role in the 
.education of youngsters, perhaps a number. 4 

V ^ ' + -THE IMMEDIATE (Functional— ^ * 

.'The recent well-respected research cited earjier. 

\ suggests that certain kinds of synta(StiC study and 
:experienceL^ can produce more syntactically fluent 
Writers. This means that grammar study can be helpful 

' to th^ writing program. . * , . - 



+ THE LONG RANGE FUNCTIONAL — ^ ' ^ 
Man is a structuring creature' H^s language functions 
sO strudlure his experiences anc^, hence, his ,view of 
^' resjIlty'Jpseph Church asserts^hat. 

ual discovers the GhaVacteristics of reality - ^ 
* * as he goes along^ that ther'e are predictable 
, regularities in th^ sequence .of jliscoveries. and th^t 
V' language/Sqcluding both wihat other people tell him' * 
■ and vyhat he t^ls himself, plays-an intimate part-In this ^ 
discovejry and iKenabling him to perdeive the world as " 
a'Colierent, stable^lace in.whlch fo live and act. ' 

. . Our prirnary world of regality is a verbal one. The more 
We can' know about our language the mpr^ Jikely we are 
to understand the breadth ancN|mita|iori^ of our realfty^ > 
G^rammar study as the most abcessible avenue to tfte 
stcueture of mane's lan'guage cahs^possibly help us 
understand ourselves a littl^ better. ' . v . ^ 



+ THE AESTHETIC>UNQTIONAL— ^ ' 
One might argue thaj there is little "practical'' value 
if*! the math or literature or science courses taugrft in' our 
. schools. That is, most of us can'exist socially with little 
. more than basic math, without ever being exposed to 
Shakespeare or physics or many' other things wtiich are 
ur\fiuesti6ningly accepted as legitimate c 'Tipofient^ of 
[ our education and rigntfujiy so." 
^ There must be a simjiar argiioient for grammar* As a 
theoretijjal huiman construct, the content of granrtnriar 
helpi^ define our human uniqueness. It is possible-to 
con*ceptualize tbfe' construct &s a'symetrical, logical. 
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* ^ V ^ • to. 

ordering process with (rppoftant aest^eticSnd humane 
athjbutes worthy oj- cbpsideration in*an/J forjts'own 
/sake^ ^ ' '/ 

^ The\elimina1ion of such xan be ^afiother step* in 
.cohvertiKg our education to training. Something which 
shout^ beWiousJy jCfpen to question. / 

' WHAT ARP SOME IMPLICATIONS OF 

THESE ROLES BOR THE SCHOOL 
. . CURRICUIJUM IN LANQUAGE ARTS? 

'*9"e of the most pressing ourricutar questions we 
h'av0^to consider If we do accept ^one pr ,mo^e of the 
I'above roles as impbrt^t enough^o justify the inclusion' 
,of^g/amcnar study ip theischqot is hdw much, what kind 
and taow detailed. It\has''been a" long standing' 
conlention-x^f. the WIscW^^ Departrtienr of Public 
Instruction, via Project EngNish in .the tetter 1360's. that 
forrVial\ e>ttended' . and^ Y®^^'*®^ grammar study 
.throughout the grades/ was* t)*oth^' 'unnecessary abd 
undesirable? it', ctfuld /be Repetitious', and coufiter- 
productive ''BVdOMld depa^^ Other 
important experiences --in^lartja producing 'and 
consuming sl|l( areas' It v^as Ifguecf that the ^middle . 
school was f^bbajDly thO most appropriate' place for 
introducing the study 'of grammarNpoRicepts in any kind • 



a reasonable language maturity^^^^so 
developing the . more sophistlc^ed" 



pf sustained way, for it is hiere where the studen\ carv- 

b;ing ,to b^aY ~ ^ 

importar)^ jor 
syntactic skills. 

Too, It is'at.thlstlme*that tt^e youngster is entering the 
stage of fbrmah reasoning Iq cognitive development, a ' 
stage which Plaget points ,put as one bearing sharp and » 
^ pi^ctical-implications for the classroon teacher anc^the 
' kind of language the youngster can us'e, - ' 

We can notice too in the<^above mentjoried roles foi* 
gramnn^r .that', the mo6l^ ' productive ^ grammar 
» experiences for enbancing syntactic skills in^wiiiting/ 
resulted from more informal;, less tec&nical and -detailed 
gran;) mar study. . - . , * ' 

'in addition, extensive technical stwdy of *graqrihriar 
need be done ip order to rjiovfe on the other * 
. purposes cfr roles dejinemed. ^ 

This would suggest support'once more for the middle \ 
grades as tlie most legitimate^area of study of gramniar • 
and \ha\ a l^ss formal nontechnical grammar is best for 
mtfet students. ' \ , 

T|ie followingis based'ypon such prem'ises. 



^. Recall th^ many syntactic skills -aje stid evolving through ' 
' thejeMh and eleventh -years of age, eg:C Chomsky K 
Hunt.etal. . ;\ ' ' /'^ 
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AN INTF^ODJUGTIO'n WTEACMlNd SENTENCE STRUCTURE 
: <>Nb -SENTENCE-COMBINING ACTIVITIES 



' r ^ - ^ / ^ ^, 

, The rem^jndef •of this materiaJ consists^ of thr§e 
essential co.nj^CM<eftts. First, there i^ ^a| series of 
Experiments ^Experiments 1-3l| which* are aesigned to 
serve as ,fht)del^ /©r the. develQpmenj pf infojjrial 
learr>ffig a<^)ties in sent^ce structcire. | 

Se(jorrd. tinere .-^re^ accompanying teacher sup- 
plements for each experiment Tbese^pttempt to. 
^^1 a)' ^Identify the grammatical cpncept,, » 
\ .b) Off^r some grammatical explanation ol:$ame, ^ 
Hte:) Identify possibly difficulties some students nr>ight 
f . eocpunteri . ' • * ^ 

5* d)«,.;pffep, suggestions for continued development 
and pppbcation when needed. 
Third,, ther^* are a number\of sentence-combining 
rtiodels provided to illustrate ways,ta design student 
activiti^Fin sentence-combining as^^ route to enhanced 
^syntactic ffuency 

y A cursory examination sh'oiild suggest that these 
'rApdels are bas.ed upon a generative-transformational 
g^fammaf theory but utilize such only as a framework 
and not as a detailed approach. 

The e/periment^*are not^ (designed tQ teaoh either a 
^cgmppe^ien^ive or a,detaile<3 technical formal gfannmar. 
'Student's'are not asked toxoncentrate. on definitions, 
tormulae. or detailed syntactic apalysis. Instead, they* 
are jntroduced to a, quasi-structured handling of the 
tariauage The, experimerlts .require'no specific training 
^ihe teacher in rdrmal^grafnmar arid presuppose very* 
Jittle in the way,of previous grammjar study on the par^of 
-'the student. v 

The exper4r]^ents\ offer a nice fead intp sentence- 
combining \ activities, but are not prerequisite * to 
'irivolvennent withsentence,-corhbinlng. ^ • 
* After considenng the experiments, however, you will 
note th^f ^\ost^synt^act^c structures dne^is likely to deal 
with in,th5 sentence-combining activities-are treatecl in 
som^fashioninthee^periments. . ; 1 



- A few importantv points about what tj|js material 

puxports to toe and doi^sT)ot purpbrt to be: 
, 1) -Thisisneitheralotal language component of the 

^ ' • language^ arts ^^nor even a ' comprehensive 
gpammar progr^nn. It \'s instead a way to deal with 
the study of sentence structure within *a more 
cpmpretie^ive language arts program' 

* ; , . , \ ' ' * 

• Obviously, a complete«ianguagie arts progrann 
must attend to a wide range^ of fangua^n^ 



notions; semantics, dialects, varying uses 
functipns of language to mention only a few. 



and 



Jn addition, as noted eahfer, composition alone 
requires attention to a wide range of concierns in^ 
addition to sentence structure. ThQ mechanics of 
punctuation and spelling are not included in thi^ 
/naterial. Also the content df the composition is 
not addressed, "e.g. different writing content for 
different purposes, audiences and subjects. 
What goes on in the way of instructional planning 
to facilitate a reasonable motivatiorl and follow- - 
, up to the composing act is^al,so fundamental, yet 
is shaped by factors and intentions outside the 
scope of this matenal.* ^ ' ^ 

On- the other hand, there is 'sonie reason tai 
believe that activities suth as those included W 
this material can' ha^p some impact on the 
development of oral language ^ility and reading * 
comprehension as well. 

The most important point here is tOckeepJ the 
material in proper perspective. Do not ^demand ^ 
mdre ofit than it is prepared to deliver, bbt do vlbu 
underestirpate its potential in a number, oi 
language'^arts areas. Conceptually, It can provide 
a fund^iJn.ental base for additional work in 
language structure • and its place, in. the 
curriculum. ■ ^ 



^2) 



o\tl 



The primary role ofVthis material is to provi(;(e 
useful class and small group discussion tools for: ^ 
* ' a) allowing stufl^nts to discover inductively," 
certain . fundamental characteristics 
language sloigture, ' - 
enabling s^udeRTs to relate the studyl of 
sentenc^ .'istrutjture directly to the 
develdnment of wrlti<ig Skills. ^ 



b) 




Do not jssLyT|e, however, that any . given 
experimeot per se or, specifip set oi sentence- 
combining activities will, by itself teach a speci(i6 , 
"sentence structure concept. Thfe^ iilitial ■ 
e)^erjments./ for Instange, focus 'on 4hp 
importance of word order and the concept^of 
Subject-predicate reJationshij!) in , determining ' 
what a , "sentence** Is. It should be oIdvIous,*' 
'hovfreyer, that for mo^ students cqnside|^|)l^ 
morlj||trk, 6bth1fprn^al a^^^^ will need td 



takeNplafce" o^'er 'a sasrained period * for .thts ^ 
concept t9 be internalized. - . ; ' * . 

; Oppertufjiities id integrate ahe activities df ,this' 
matenal in other ongoing ianguage arts-fessons . 
should.be'^^CDnSi^ered. Likewise, the experiments ^ V 
ana .se'ntence-contbihing activities- themselves I 

--Can serye as^ spnrigboards \o oth^r ;writirig. • 
reading , and talking' activities where the initial , 

^ coricept of ttje' material can gather continue^d 
reinfofcem^ent and application potential. ' .* . . 

, Remember that constant aod'repeatfed emp^jasfS 
upon ^only the" - expenment|, ^or sentence- ^ 

• combining in driH^like fasfiio''ri can'lDe^deadly as a\ 
teachiing technique. Thi& calls even more 



, .fundamjentally for conaideValion of » the points 
made in no. 2 above. 

4) Finely, ;view .this"" • materiaf asf a language^ 
' exp^erience ^for yourself 'as wfelf as jor. your 
i ^ . students^^any of the exper(ments,and most of 
^ Ihe 'sdntence-combinfrfg ' rhodels ^are open-^ 
ended, thus' Encouraging discussion and debate 
aljduCpossibleJnferential variatiori on tlpe more 
Y ^ generalized conclusions. Allow students and , 
ypurself ^o *^lav'' with sonne of these variations. " 
Searching-^for exceptipns tb1he conclusion or 
U-^ Velhforgemertt. for iV provides e)i:cellent oppor* , 
tunlties ,to» enhano^ student co/iceptu-' 
.* L alizatiop^dnd perhaps in the long run, broadened 
; learner jDet^ectives on the' nature of language* 
. ;^and'it? rotein our^lives. 
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\ JNDUpTIVf EXPERfMENTS 

; S THE STUDY OF SENTENCE 
y STRUCTURE 
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EXPERIMENT 1 
T>ART A 



Word Order In Sentencer 



r 



GIVEN: 

I '*Pat ate a rat*' is a sentence. 
. "A&'teratPat"is nof a sentence 

MATERIAL: . , 

1) Mil^aDanran 

2) . Dan ran tTiile a 

3) Pat ate rat the 

4) Dan ran a mile • * 

vPiaECTIONS: ^ 
^ StU^V'^'tlTa^roups of words^ 
answer the foliowirrgi^uestions: 



MATERIAL 



* 1) Are any of the groups sentences?. 
^2) Which ones are no fsenteYices? 




.3) Why are c'ertaih groups nol sentences? 



PARTS 

GIVEN: ' " ' ' . c 
Pal rat, mile, Dan, manare nouns. 
A, the, soTWe are determhiers. 

MATERIAL: ' 

1) Abatsawthefcat. ^ 

2) A purple frog loafed on a log. 

3) An^old goat had a sore throat. * 

DIRECTIONS: , * * 

St6dy the aboye sentences. Underline determiners 
with onfe line and nouns wljtfi tw(p'. 

CONCLUSION: ^ ^ ' . ^ 

If you have a determiner in a sentence, you will also 
have a '. J i. 

APPLICATION: . ' 

Make up three sentences. Underline the determiners 
with one line and the nouns with two lines. 



CONCLUSION: 

In order for a group of words to tJe a sentence, words 
mtist be in the proper-,— ! % 

APPLICATION: ■ * : 
''U Rewrite those groups of words in MATERIAL 
'Which are not sentences so they 'they .become 
sentences. i 



... 
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List the words, that you nnoveid to different 
positions tt^m^ke sentences. ■ . ' * 
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TEACHER SUPPLEMENT^x |>«rlm«nt 

CONCEPT , < . ^ 
Word Order as a Factor in Sentence Prbdi 



ctior^ . 



ELABORATION:. ^ \ 

Word order is probably the* most fundHmental 
grammaticarcharacterrstic of the English language. It 
affects both overall meaning apd specific* nuance in . 
sentence comprehension. This, of course^ is, not true 

, of all languages, such as Latin where the inflectiohal 
system is more instrumental in shaping n>eaning. ' 

STUDENT RESPONSE: ^/ 'I 

By the time^studepts are in the middle gractes, thi^ 
^* concept should 'be relatively *.well established^ 



although the subtleties of more corftplex- st^ctures, 
'can'presentproblems. e.g. . » . " ■ . ' 

* ' ^ The little whistling toy train is n\ihe. 



or 



The toy little Whistling train J§ mine. . 

Haw far this matter i§ probed depends ^upon ihe>. 
* alJftities of the student. Certainly .'additlQnal practice, 
should be provided if students don't. see basic word 
order relationships such'as th^ following: 
* ' " ' ^ * - ' • 

noun phrase 4 Verb phrase ^ " \ 
' " determiner + noun - ' 

' determiner + adjective + poun > _ 



. /preposition +''noun - ' • / 

preposition determiner + adiecfive + noun 

*j«jpenTI0NAbAPp1,^^ ' / 

^/^^dditlonal practice can' be provided in a number -of 
ways: I 
.^aj Sorambled-sentfences'-r . ^ 

Us6 '3x5 note card§.^ 'sbme* wtth determiners, 
'soije nouns, ^ome verbs.'etc. Mix- them up and 
.psk students tq)^arrange tbem as sentences. 

b)- Commercial ma'terjals— " . 

Many companiesiprodUce things^uch as work 
• blocks, chafts, ^ic, which' gre* helpful for 
supplementing oo^ofng activities. 



EXPERIMENT 2 Subject-f^redicate in Sentences 

GIVEN: ^' \ ^' 

"Boys run'Ms a sentence, * ^ ' * ; 
"Oogs eat bones" is a Sentence. >^ ^ 
"Girls like" IS nofa'sentence. ^ 
"Girls like pretty*' IS nof a sentence, ' , 



MATERIAL: ' ' ' 

1) The dog fell 
2> A gnat tripped a rat ^ 

3) ' Pipes,leak quicklys 

4) . 'n}e^oy ate an appfe 
^KTfhe silly pipes leak 

^ 6)* He has ; ; 



DIRECTIONS: , ^ 

j Sfuc<y MATERIAL. Now do the^foliowing: 

Tell which of the word groups are sentences. 



,APPLIGATION:\- • ^ ^ ' \ * ' 

Rewrite the ''nopsentences*' so 'that they become 
'* sentences. • * . . ^ 



CdNCLUSlON:, 

1) Wfiat was^vvrong with^the nonsentences? 
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f TEACHER SUPPLEMENT— Experiment 2 



CONCEPT: - ^ ^ * ^ . 

Subject-Predicate Relationship in a Kernel Sentence 



2) ^Do. some sentences need morfe words- than 
V . . others?^ ^ ' , . * ' 



ELABORATION: . - ' 

, A kernel sentence, in terms of a* generative- 
transfdrmational gramfner.- Is simply noun phrase -h 
verb phrase. In this grammar, the verb phrase 'tsan 
. include an object noun phrase or a modifier. The 
most sigrliflcant factor appears to be the verb. since 
certain tvpes of vet*b& require certain klnd$ of 
complemants. It*.is this point which offers rtiajor 
differenc()S for establishing basic sentence" pgtfferns.* 

STUDENT RESPONSEj - ' 

Jhis' experiment should off^r little difficulty to most 
• students. Wor,d group no. 6 in MATERIAL is intended 

as a nonsentence since verb^ of the ''have'/ class or 
^ "have'' as a transitive^vVerb requires an object. 



♦Tiowever, sdme sjuderlts'' [ri,4TiPg^cl ^h»s .asl ari( ' 
' elliptical sentence with the'c/iSject cTeleted. ' " 



* This should be no problem' Indeed, it represents an 
» ' -opportunity tp show^^he ties between oraflangli^^e 

"where much deletion occurs ^nd writing where. 

velatlVely iHtledeletioh appears. 

ADDITIONAL ARPLICATION: ' 
] If students need additionar«vork, basjcSent^c'escan 
easily be constructed .by attending to b'asic verb 



types to assure use of. in|rarrs?live verbs, transitive 
v^rUs, "haye^' verbs, and ''give" verb§, e.g.. 

. -some verbs yeqvlrjng an object) ^want, sell, bUy. 
, .t§ke.shJ)ot . \ . V • , 

' some verbs not requiring an object: write, leave, 
' 'run, try ' " ; " ^ - • ^7 , / 

'> - \ / ^ 'r V ' ' . 
Making Use of tsif^-eXperlment format, you can make 
^up Sentences arjd norisentenq6s by controlling the 
verb and object whicH follows. 




\. EXPERIMENT 3 — Simple Modifiers , . 
^ * PART A : " . , ' ' 

GIVEN ^ * ^ »/ 

' • ^ 1^ '^A funhy*man ate an apple * • 

' a) Funn/is an adjective. ^ ^ ' 
V ,b) Afeisaverb. . , . , ' ^. / 

^.*. 2) ^ Joan wore a'lovely coat. ' . v ,^ ' , 

'a) Love/>ci6an,adjective^ / "^^^^ 

• ' - . ,b)^tVore49a verb.^ ' " " ^ 

MATERIAL;- ' ' \ 

* 1) The pretty fKJfse ran a'mif^. , ' /L * ' 

* ' '2) An old buggy had square^wheel*- , ' *' ' \' 

3) VA meari cannibal gbbWed'^p the priSor^er, « 3^ 

4) Asag*gybag v^jofilleo^^-junk.. . i 

: 5) Stfme grumpy peopte ate {he 9ruel.// , ^ 

6) The boy left town.O;». ^. ' , *' 

> OIRECTIONSV ^ V . a'^'^ • ^ ' 

Study the sentences in MAXERIAL*^ • ' * 
^ . '"'^ 1 ) 60 they all coritajn adiectives? ^ 

X ' 2)- Do thevalf contain verbs? .f^ I ' l 



. i^APPLIGATION: : • '.\ 

1 Write Xhr^e senteocesoX^ith adjecfives. 




2) MJ/rite three sentences without adjectives.' 



**3) l^nderlirie tfe adjectives with-one line.' 

• , • . '.C- ; ... - 

* 4) Underlifiethe veiJDSvi/ithfwO'lin^s: ; 



CONCLUSION:..', . ' jy^:-." . ' 
1) .Can^ou havd-a"sentenee witHoat an , adjective? 



* H 



2) Cajn yoil have a sentence^wjlfioL^a^verb? 



3) • Adjectives usually- appear betw^erv/wordfi like 
• * which of these: • ' " . ' . 



PART E 



GIVENf ^ ' 



^ «w 



. .•.^)"b6y_^hir \ \ . 
' b) a V'' jbov • 
. '"c) .of f the ^ * * 
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weniy bears ^te green apples. 
2\ Six cats chased one r§t. i 
3\ "[he boy's co^tis-dirty. ^ 1 
he Bug*,s storinach is small ' 



All of the ^bove aresenlences 



ERIC ' \/ 
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MATERIAL:' , ' . 

' 1) Three bats sa^ the hat. 
2) . Fo*(.ty nt50(jles,f^ll into the pot. ; 
3Jl The doll's arms Were chipped and brok'eri. . - 
. 4> the penciPajlead was hard. * * * 

DJREGTIONS: 

Underline the nouns in MATERIAL with one line. 

■"CONCI^USION: \ • 

Detdrmiriers such afe'a, f/ie, aw ccJm'e before nouns. 
What oTher kinds of words can come before nouns? 



TEACHER SUP^LEMENT^ExperlmsnU ;. 

COJ^dEPT:', # ' '* ■ ' 



^.^impJIe.MOdf'fiers in Sentences 



ELAteORATION AN[5 STUDENT RESPONSE:^ [ ^^f?. . 

Tfie handling of gdjective ^6 verb ciassificatioa/as'* . 
• well ^s^other pact^ of speech in' this n^ateriaf, ^Ts ci^ne 
tnrough paradigm sets where sonrfethirigtis bla$5ified 
^as'a member of a^grdup according Jp^a IjkerSet of 
attributes^)/ features thgy qli^hold in common, these . 
Attributes l&r features are genera^zed accqrding'to 
. their Syr)tacttt' chajact^^n^lVhere, do i hey appear in 
.the sentehce.^Wl^at ^truc^ufaf character cto they 
possess, ,e.g. take ..an:';ecy ending? -r^ and/or 
according \o their s^.giantic pharaoter — Do th*fey-tfell 
how'orwhereor who, etc.? * ' . " 

' HopeftJlly, students will.^aborate such ioferences in. , 
.disbussi6nbflhe,experimer>ts!' . ^ / V : 1 



APPLlCATfOM) ' . • 

Wcite sentences using at least>one of each of the" 
' ' "following wordsp'er sentence: boy's, car'^. ten, five, ' 



ADDITIONAL APPLICATION:"' ' " ^ 

Additional ..experiences^ •in^l!:)is' ared shouTd be . 
^provided in such a man/ier'as to allow ob.servati?)h.oJ ^ v 
T^importarvt characferis'tids of theverb and achective. \ 

- - • \ ^ 

^ e.g\^prtheadj^<bj[ive.V^^L^^^ , « \f 
, , ajT/erandesfioflection'sCr'.^ ^ 

- b) * itructur^f,ppsilion between determiner and \ 

noun. / ^ , ? 
" 1 senaanticVoleof dfe^--^'^^'^ 



for the v,ef b .-r- . ; ' ^ ."^^ . ' ' . * 

a) " edjng.s infieciions 7p\^/ * 

b) ^ position following a n6unf^t^rase" 
\c) ♦ imnned'iately following a helping Jvord su^h. 

as^Jiaye] will; may, mipht, etto^ J 
d) SennarTtic role *Qf actio/i fexpr^ser;* ' 



EXPEmMENT 4 -Dlff«rintKMt of Naming Word* ' ! 

Pa'rTa'- • ■ . C ' . . 'DIRgCTIONSr 



^ *t /* 



GIVEN: '\ 

-if "Three mush is goQd foeal" is r?of a sentence/ ^ ' - 
•2) **A<Jogs often run" is nofa sentence. 
. 3) "Many courage is nice" is no^a'sentenca * 
^^4) "Somemushisgood toeat"isasenteV)ce.' . , - V 
'5) **The^dagsQften run" isa seritence!^ ' . ^ ' ' ^ 
: .6) ".Courage is nice" is a senten'ce.' '-^^ . \ 
' ' J - - *. . ^ . ^ ^ 

MATERI/^L: J ^ v ^/ " ^ ' ' 

1) './^^wheatlsin uier^field ' 
* 2) A blood fell OR'the floor />' 

' 0\ *XKyN Ul^^^ *u^'xi^ * ' ) 



S!udylhe'gfoups-of words in MATERIAL, . 
1^ * Label thQse which are sentences' with an *S''^ \ \ ^ 

2)'»CK&'nge tjie nonsentenpes-^a* they 'become x/ . 
sentences.'. \' ' ^ \ ' 1:' " 

/ . . ^ • ^ "t-A . ' . * . V,/ : - , 



3) /The blood fellbn the'floor 

4) Wheat isin the^fteld, ^ ^ 

5) , Some wheat is in the fier0 * > 

6) Thevyheatisinth^field . 
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CONCLUSION; 
' 1) "'/Awillnotcoinfro^iitofwclrcisjike^ 



2) . Does^a word «iike the or some often come in f[ont 
; -ofawQi^cfli^e'blood'? 

3) ' Does any word at all have Jto come Irv frpnt of ^J 

word like ^biood'?: ' ^ ' ' 



eONCLUSIOI^: ^ 



APPLICATION:. 



" ^v*^ ' bf6w -are Words suctx-'iis^ Pe/e, M^ry* and Joe*'lik^^ 

Wfitfe semertces using ^tae following words.' tov^e/ " 1'''"^^?^^: ^^.^^^>^^nd anybody? .{ClUe: Look-at 
courage, painl milk. grass%6 Ski ^ ^ the detferjniner in a nons^nte^^^ , ^ 





















^' 








• 


14, 










• 















APPLICATIOK: _ - ^ ' \ ^ • 

Write different sentences using: Jane, Harry, pobody, 
anybody, he, s/7e, and /. * . • ' / ' 



f^ART B 



* 



GIVEN: ^ » c-^ > 

1) 'M^ry punched Judy' Vs a ser)ten.ce-. 

2) /-'"FourMacy puhph^ed Jiady'M's n^^ 
*\ * 3//'SomeiDoyy stole m'y 'pink pirate pistol" i^ a 

, -\ sentence. " " / 

4) .;*The somebody stole myipjnfc pirate pistol" h v 
' * , nof a^entenceft 

5) ' "f^iv^febys sat on sf>r rats" is a sentence^, ; • 
• 6), ".F^ve bloods N^efr^ti^fe'*^ is npfaseriterice. 



^ ''.MATEf^lAL: ' ''4 ' ' ■ , 

' ' ^ * 1) Petp^'jpoked the plumbers '^'^ 

' ' 2> ^Jhe Pete ate a pizza * " ^ ' 
*. -3) . O^JefourageWereshpy^n^ \ 

' 4^ T^'^nybody^ate.a hors^ V • ^ 



> . 5) Tfea^OFtr§bodys ale greef>plums. 
"NobG 



6) " ^ Njpbody at^ pears 



. NEW.CONCLUSION: 

. How are'ihe'\TOr^gjSuth'aS7/J^'and^ste like words' 
^ s ' • such as Pefer^nd^hyijody? 

* ■ '^-^ ^' 
— ~ r ~ — - 



' 'DIR^GJlONSi',/ / . ^ 

^ - ^ StUtdy the ^bove iri.MATEffllAL tt(en do tRe following: 

* '-^ 1) Label the senf^Oc'ips with an 'S'. 
' 2) flewrite. nonsentences so tfxey *tfecome 




PARTC • . * 

GIVEN: • ' .\ . ■ ^ ' 

1 ) ''The old dog ate the appfe" is a sentence. 
• 2) "Theoldsnbffleateadalfyflarn'jsa^erttence. 
/ 3) '''A little bear could not find' his way home". is a 
sentence. " ' 

MV\TERIAL: ' / . * - 

1) -The aog's apple was rottfeo 

2y the snorfle's dallyflan;i"was rotten 

3) - the apple's worm , - ' :^ , 

4) ' Thedallyflam'sjiein * ^ y • - * 
. 5) ^ iHe^pple's worm's stodnach wagitching 

6) Dallyftam the rotten was snorfle'^s . ' ' 

pIRECUONS: ; ' 
Stud^lhb-groups of worcjg in ^^ATERI/\t. ' , ' 
. 1 ) ' Whidt) 3;e Sentences? Label with 'S' 

2) Can tjie nopsgntertpes b.e made i/ito leniences? 

' If so, make them sei^tences. . ^ " . 










«^ i ^ , • ~ — • 




* ' . 1 

'it 




* . ■_ '* 


> « - ' ' 


■ 


"f-r^ 3 — ' 
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\ ELABORAJION:^ 

*The internal stfCicturelof the noun phraseVis quttf 
sophisticated. Certain'words appear oaiy in c^ncWt 
w\h certain others, 'some words mu§t^ appear m- 
particular slots, etc. \ ■• 

' One significant charactenstic is- the division of 
.common noun count and^andlnass nouns, the 
^ forr«er simply nouns you capfcount. e.g^. one bc?y, tvyo 
rocks, etc.; the mass noun (noncount noun) can't be 
counted, e.g. on§ wheat? or twp bloods? 
'','*** * * 

* Count nouns' will follow Sll .determiners -but Mass 
nouns will not follow detern^mers a and an. - 

ADDITIOrslAL APPLICATION AND STUDENTv 
RESPONSE: ^ . . ^ ' ^ 
, - * In constructing acfdftfonalTexercises, be dware of^twjo 
possible trouble spots:.. . ^ * • 

• t) VVords sucli as^love' are actually, capable of 

.functioning in either count or mass capacity, e.g,' ' 

. ' ^ ' \ f 

a) Loveisgrfeat. 
- b) He has -three loVes. ^' " 

Love is technically a homonym. There is a Move",' ' 
which is mass and :iove2' which is count. 

2)' A second matter has to db \6(ith'a group of count 
. , nouns syhich are best viewed as instantiations of 
mass nouns, e^q. • ' '* .* 

I. - 

crowd, t'h'rongc horde, group, pile, flock, tnbe. 
family, set, etc.* . 

* They imply ynit of mass but are usedjas singular ' 
' \ /A^xernplificattons of the mel^s meaning. 

\ ^ When c6n^ructlng additional^ exercises, care 
^ ' ' shoura pe exhibited in handling nouns of thife typwe 
since the degree of abstraejion Involved may, be ' 
' ^too com'plex forl&ome. students. ' 



. • 3) Underline the nWns^in all of the sent^hces with^ 
one line. ^ . ^ 

4) ^'Uhderlinelhe'determ/nersv^ithtwolinfes. ^ 



PARTS 



CONCEPT: . . , " ^. 
Det&rminer-Noun Relationships 



•CGNCLySION:. . ; 

. 1) .Can nonsense v7ords be used in sentences? ' 

2), Must w5*ds be*iri cef tain ipositiohs in order to 
have-a sentence? I- 



PART A 



TEACHER SUPPLEMENT-4ExDirfrn'tnt 4 



CONCEPT^ 

Coiint Noun and Mass Noun- 



ELABORATION: ' . : ^ 
c Noiformal determiner construction appears^before ' 
• indefinite pronouns (hpmebody. anybody, npbody, 
someone, ^ etc) and personal pronouns'./- Some 
grammarians contend that thfe determiner is^built into * 
the indefirUte, ^ pronpua-, Some giso s3^ that a"' 
dete'rminer slot ,^js found in all gom/non • noun 
ionstViictions Ibut'are not^always fillefl."^;^Js used to » 
symbolize this slof . ^ ' ' 

T^e proper noun is not in thfe clas^ of common nouns. 
It requires n6 determmer. » 



PARTC 



^ CONCEPT: * / ' ' 

Word Order 3s Structural Factor^m Language System 

ELABORATION. . • 

This IS an exercise \yith specific attention to total 



structufer-Students need to see subject-predicate 
relationship as a sbn^tural one. 

In a^jdition,^ the role oKpossessive is introduced 
inforrnally here to be pursueb^n more depth later^ 



EXPERIMENT S — Wore on Two Parts In Sentences 
PART A , 

^ ) Y Joe laughed*** is a sentence. 

Joe 1^ the subject; laughed iSxthe predicate. 

' 2) *'Pat sat" IS a sentence. 

' Pat IS the subject; sat IS the predicate. ^ 

3) • The'fat rat munched a thin pin" is a sentence.. 
The*fat rat is the subject; munched A Uiir/pln is 

the predicate J 

'MATERIAL- ' " 

1) Zekefell ^ . . > • 

2) Mary cried. ' ' 

3) A purpJgTuille sat on a log.- 

^^4) A puqple turtle sat on a log ^vith Jake the snake. — * 

DIRECTIONS. , . 7 . . 

Divide 't^e*s^tenc^s in MATERIAL into two parts ^ 
each. "'Underline the subject' AAnth one Ime/ttte 
predicate wrt5 two lines. . • ' . . 

CONCLUSION:-^ . . ' 

1 ) VVhat kind^^of word^ arg1n the subject?' 



PARTB « 



^) }N\\h what^ kind of word does the' predfcat^ 
.begin? ' '\ * - 



' ^ v " ' > J. — T 

. ^ /^PPLteATibfi^ ] ' 

Make up;three s^ritierices. V^^rite thern down.. 
Uriderline the subject of -eachrsentence.with one line, 
the predicate with two lines. ' 



;GIV$N: . , ' . 

1 ) *The green goat with the red coat jumped down" 
is ^sentence.' • ' ^ " 

the green goat with the' red coat is the 
• ^ subject; Jumped down is the predicate. \ 
. 2) **The little gifl ga\^ Myrtle the turtle a terrU^le 
scare*' is a sentence. ' \ 

The little girl is the subject;^ gave Myrtle the ^ 
turtle a terrible scare is th^ predicate. ' 

MATERIAL: ' A - 

1); Thefatratatethe'skinnybat. 
. 2). Th^ little boy vyith the huge toy^is my friend. 
3) ' My friend gave his dog a large bone that was old. 

DIRECTIONS: - . ' 

Study the sentences in MATERIAL. Underline the- 
subject of each sentence^ith one line; the predicate ' 

t vyith two lines/ * ' y 



ERIC." 



1? 
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CONCLUSION: ■ _ 

Are the two par.ts of a sentence always the same 
length?'—: '. 



APPLICATION ■ ^ 

Make up mree sentences Write the sentences and 
underline the two parts, subject one line, predicate 
two lines. 



^2) List the first word ot each predicate. 



CONCLUSION: " . 

Js the verb always the first word in the predicate of 
each sentence? 



APPLICATION: 

Make up three sentences. Writg the sentences and 
underline "the two parts: subject one line, predicate 
two lines. 



PART C 

« 

GIVEN: ) " * ^ 

1) The young boy waschasmg threat. 

The young boy is the subject/Was chasing the 
cat IS the predicate. . 

2) The boymight not be leaving towo. } 
The^boy is the. subject; might not be leaving 
town IS the predicate. . 

3) The little girl witn pigtails will be nny.friend. 

The little girl with pigtails is the subject: wilt 
* be my friend 'S the predicate. 

MATERIAL: ' 

3 ) A sweet kitten wab^ating my nnitten. 
Twapups will be drinking fronn cups. 

3) The Old dinosaur cpuld not find his glasses. 

4) ^ My pal might not like this idea. 

DIRECTIONS: ^ ^ 

1) Divide each of the sentences in MATERIAL into 
two parts. 



. \ 
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TEACHER SUPPLEMENT— Experiment 5 e 

CONCEPT: ' , 

Two-Part Nature of the Sentence • — Subject- 
Predicate Relationship " ' ' 

ELABORATION: 
The subject-predicate relationship is one of the most 
conspicuous and j)asic of language concepts.^ 
Represented here as Subject (noun phrase) and^ 
Predicate (verb^ - phrase) , this expenment 
concentrates on two specific points: 

1 ) Actual word length of either of the Iwo sentence 
parts is not an important factor. 

2) Have (have, has, had) , To Be (am, are. is. was, 

were) , or modal (car\ could, may, might, will, 

would, must)., as welt as a basic verb,. introduce 

the predicate. ' ► . . 

* • 

ADDITIONAL^APPLICATION: ^ 

If you wish to construct^ additional sentences for, 
practice, try to include \M following in your 
sentences: 

1") Short and long sentences 

2) Short noun phrase + long verb phrase 

3) Long noun phrase + short verb phrase 
'•4) Noun phraseN+ modal + verb phrase 

5) Noun phrase +\^de + verb phrase ^ 

6) Noun phrase + have i- verb phrase 



EXPERlMENT-e ^ Helplng^ords In a'Q^nt&nce 



GIVEN 

1) ;*Theratwilleat'; isasfeotence. 

a) Raf IS like boy a ' 

b) Ea/ IS like dr/n/c. ; 



2)- "Kitfens chew string" is a sentence! 

a) */^ensisanoun. 

b) C^ewisa verb/ , 



APPLICATION: ^ - ' , 

Make up three sentences. Write them dqwri. 
Underline words Hke'w///, m/g/)f, could, would. Now 
drop all words you can and $ti1l t^aye sentences." Did 
y,ou drop any of the underlined words? , 



-4 



MATERIAL' ' 
^1) A^oaj mightgo, 

2) A flea could bite. 
*3) 'Some rain^must fall. 

4) The sun wil} shine. 



OIRECTJONS- 'v - ' . ^' 

' 1) Try to take words out ql; the sentences in 
MATERIAL and still have seWtences. Can you? 
• : tN ■ : 

* ' 2) Men is a' word like goat h sentence no. 1. What 
are words like man in sentences 2. 3 and 4? " " 

3) F/y/7hsa word4ikegoinsenfenceno. 1. What^re- 
\A;ords like figHt'ir) sentences 2, 3 and 4? *. 



4) Mayisja word WK^'might in sentence no. 1. What 
are words like may in sentences 2. 3 and 4? 



5) , Which of the following js a word similar to will:a)( 
of. b) the, c) might, d) go ^ 

^ 6) . If, you have a word like a, then you will have a 
r wordifTimediately following like: a) sofne, b) sat, 
■ ,c) b6v . ' ' [ * 

7) If you have a word like will, then you'll have ^ 
. word immediately following like: a) the, b). of, c) 
' go,d) noan .■ 

CONCLUSION-: " 

How are wqrds^such as: may,^Will, might an6 could 
like a, the and scrme? (Clue: What Hind -of word, 
-^cpmesafter'each?) 



NEW CONCLUSION: ^ 
, Are words like w/// important to -a sentence? Why or 
why not? 



PART B 

GIVEN: * . ■ ' ' 

■ 'The purple frip'can leave the room." 
fr/p is like man; can is like cau/d' 

MATERIAL: " , " ^ 

1 ) Myrtle the turtle mi5ht stay for ibnch 

2) - Myrtle the turtle was stay for lunch 

3) Myrtle thQ turtle can n^ight for lunch 

DIRECTIONS:. . ' ' 

■ 1) Which of the above in . MATERIAL are 
sentences? ' « / • 

2) Underline words like wilL 

3) Name all the words^you know like wllL ' ^ 



4) Name the words like ^an in the sentences. 



'CONCLUSION: 

Can words tike will appear rj^ht next to wilh in a 
sentence'^ 

APPLICATION: ' 

Make .up three sentences u^ing words like, will^ in 
each. 



TEACHER SUPPLEMENT— Experiment j 
PARTS A 4 B' * / ^ I 



CONCEPT: 
Helping Words- 



Their Role ik the Verb Phrase 



..ELABORATION: . ; ' 

' ^ Many, grammarians Bfsert.that the ^(uctuce of the • , 
^ verb pivase is the most systematic and sophisticated 
of the variojjs subrsystems of Ihe JEn^lish language. 

A number^ of .^lemeQts Viay apppar withi;i the verb ' 
' phrase gtructUij;^ but slots in,wKicH they maj^. fit ^are r 

• tightly fixed, e.g. " - 

itense + mcrdal ^ have •+ en*+ be + ing + verbj.* , 

V V' ' ^ ^1 *. 

v\^ill" • + » have +^ been^ • chasing ' 
^ \$ the order ci possible support elements. If a modal 
appears, it m'ust be,first and wiH carry.tense. Only one • 
rtiOdal may appear, $0^ it is: /aid to be a mutually^ ^ 
^ exclusive' elemer^t. In active. vQice-, Sentences, ^he v . 
apl^earance of a to fjeforrr^ requires an /ng inflection, 
on thefollowipg vertj.^ ^ \ , * ' *J 

• • ' * ■ ' ' ' " • 

- ' In .this^experirnerjt, special attention Is^iven to\the.' [ , 

inakeup the rpodal and .its relationship* tp 'ot\i6r 
y , verb phrase elements. 

ADDITIONAL APPLICATION: 

Provide additional practice by^making up' sentences' 
containing a// of the moglals with attention to their 
position within the verb phrase structure. ^ 



EXPERIMENT 7 ^ Kindt of Verbs and What They Do 

i pf RT A . , ' ■ > ; ■ 

/GIVEN: , 

1) A big'dog chases c^ts. " [ \ 

2) We shall find the treasgYe., • 
Qats and treasure are nouns (words like man, * 
.boy. catMc.y » " ^ ' 

MATERIAL: " ' - 

1) Agreenfurpl§ fights frarns. . ' ; 

2) I shall find the food. • ' > \' ' * 

3) Ithr^ewtherock. 

4) We elected Joe president. 

5) The boat has an 'anchor. ' . 

DIRECTIONS:."' * i * 

. 1)^ List*thQ noun3;jn the predicate of each of the! 
sentences in MATERIAL; ' ' * 




37 Rewrife each- of the serifences by leaving out all 
words after/ the verb. How many are still 
. sentences? ' - ' ' - ^ 



• /* , . 
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2) List the verbs in each of the sentences. 



CONCLUSION; ' . ' -* 

Do word? Iil<e ffnd, elect and /jave need^words' after 
them in order.for'them to m&ke a sentence? - , 



ERIC 
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AT'PLICATION: 



■'. Make.upyhr^e sentences -tharhave'worci& after th^^ 
• verb.'' • ' .- ; . •' . • ' 



\ 



> fc, 
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PARTB 



^>ART C . . ' 

GIVEN: ^ ' 

^1) The fcog is pretty. 
2) The frog Is an animal./ ' • ^ 

• ^ 3) Jhe'drassj^ec'ame pretty. *\ ^ 
Theclress became a rag. ' " 
\ .Prettylsan adjective; ra^^and "an/ma/are nouns. 



giveKi. 

1 ) ^'Th^ba^s §eem furiny,*" . ' • " • ' - ;7j'. 

. ^ 2f The;redrattle.is"noisy. \v 'VK -^ '^MATERUfc^L- ■ - ' 

. 6), Joe becarnethecqp\^in. . _ - ^, . .S^VhefleaW ; 
^A'Avca.i,' •' ' /- ' • , '■ 4J' Jbe boybasafTie the captain 

ifwfsseerrt' •■• 5) .T.ebojb^ tired " 

1) megirisseerrf, : ^. . .6) -mebpyHJecarnHnthecorner 

The.boyS'fc^cam©. ^ . . 4 - ' -r'" ./. • r. \. 

. 3)\/le IS a frientj' • * ' i-' /' * • ,. . niRFr^-nnMci. 

' 1 4) Jhejigj^terbeatth^^h^^^^^^ . ; ^ ^.^'^f of" '.fh4. abo^ in MATERIAL, are ' > 

DIRECTION^; ^ ; ^1 ' ' - ' ' ncjn^entences?^ 



. 1) WWclT-of'ttie above in ^'lOiATE-l^lAI^^p 



J 'in ''lOiATE-RIAl''fere -ndf- v ^. 



sentences?^ 



./ Change Uh^ nonsentences so\th^y becopie 

~ ^ ^ '^^senfenc^sT-y' \ ♦ - * 



^ Add sdnjethihg to;the -nonsent^nces •s*Q\yiey 
•become seotences, '"';••... • ** -J- i 



i . 



CONCLUSION: '• " ^ - ' . . . ' t • 
What are some w<5rds which need others after tffpm.^ . 
to make sentences? ' , ' /-^ • ^ .j^ 



„ 3) Will a noun epme after j^ecpme?—!:^ 
'*^*. , V WiDan ad]ective cofne after becdw^^ 



APPLICAJION: ' GOWCLU^IOrNk ' . ;'" 

•Make-up three sentences without. words altfer'th^ ; . What *\yill^,.come after ^s, that will nr come after 
^ .verb. • * - ' ' . ^ ' , ^, * become^'* ^ - . 




EMC ' : ' 



^3 



-20-': ^ 
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PARTD ^ 

QivEhlr ;/ 

.1) in th.e corner 
V . 'here q 
^^onrievYhere 



All tell where 



up*the stairs 



'*2) quickly 
slowly. • 

in a hurry ^ i 
\, withmuchsjDeedJ 



) Alll 




Alll tell how 



• 'In .this ni^terial, ^shall, referllo,^^^^ 
' Gb^raojeristijc^ b'f SII. For practical pm6^e^. fi^fe a/e'- 

outlined beloW: < t \. . ./^^ ^ • 

-i\ Ki V i^"-* * y ^ 

' , 1) ,Nour>phrase +.»ntransjtiy39vecb*.v > S 

2) ^toinph(;a6e•'+ trahsiti\^;Wft)'*+'^^^^^ ^* - 

' - ./S) Noor^^phra^Q + bi^rhe^+^''ftoan'phra^. f''^^ 

* ,4)yNc^ph/a'se +'seen?,^f,a^^ T,,^ » , ^ .V 

DIREPJIONS: . • ^ ' \--5KNdun phr&se +^/o b,^4jiOurf 

1^ Which of the aboVe in f^ATERIAL are sentences ^ ' ' '6cadyerbofplac// - ^ , ^ 

andwhiclrane notsenbnces?J , ' kWi^'x *ua* *u -'^ix>i^.J ' ' oT- 

' • ■ - " ' - Nofic^,.that the ;t)^sfc ^dlfferenp^ m-what. thfe 

possfcle strgqiij/es.are whiG|i,^an follow the verb/^ . 



^MATERIAL: , " 

. 1) The bug is in the t^rn 

2) ,/The'beewent"upthe stairs 

3) <. The bfee is'a bug 

4) The spider became a moQster • 
•5) The spider became ill v. 

6) The spider became quidkly 
^ .7)^ The spider became up the stairs 



2). -"Rewrite the. nonsentence5 so 
seatences: / ' 



» V 



' ^ , ^ . rt'w^siwio oiiyv^v^co.aic wi in*/ i^^j<irj ICJIIOW me verD>*^ » 

• ' \ "'J^^s in Wis'dpteffTilned byt'the n^^^^ , 
,nhey becrome , »For^in$tdnce: the K^^a^^^^^ ^ '^^ 
^ % \ ■ ' subdivided in patf^ns'3-5 because^ 6nh5 different i^^.'/ "v 
■ ; , ' corriplement^ possible "for each/ A r^ourVp/ir^se or an%'! • \i " ^ 
' , adjective can folfoM^t a v>rb ilK^e 'Ist^corhe'. e.^. ^ • - ' ^ 



-• / 



- * . -fe He* became the Idader. * 

*^ ^ .He became ni. ' ^'z^^'^^^^'^'J*^ 



' - ^ ' ] * However, you cannot $ay^,^-V^•. - 



' ■ ' • • ' . ' » ' ' Wow he beQame-in t}Te cofnter. * ' • " V /' ' 



CONCLUSION: 



Wjll word& th^t ten where cpme after becomeR 

TE ACHEfi. SyPpilEM^NT-^xptrlmf nf 7 . 

'•CONCEPT; ° . .• 

,• Transiti.ve InltensitiVe Verbp - 



* • He is the leader.^ ' ' > * 
/ Hfi is jnihe dorner' ^* ' 



^ADDlfrONAl >?iPPLlCATlbN: / 

1 ) To'be vei*6 (am, areris, wlaV were) 

2) 'TranstitlYe.vetbsi^tal^ ah abject) 

, .3)v lntransit4veverbls'(do Apt take&n object) 
.4} '^eerrwer^s (/oo/(, faste). •' ' " y 



* r 
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ftfiW ••: -with, hacto 



■ Make up' \hjee separate ^ent^nces using com- 
. ' bina'tions df^ words chosen ' from the list^ -in 
".'MATERIAL. . • - ' 



^, '.witfT haste 
»>v Trn<"*y.e^ • - •' > • Slowly 

^^"*»^^2>•^'^^•5)■■;W■a^r^^wer!. . • 6) Jbund 
^M'^ €X^>;^^^'^i' '' ^ ' - . t>it 

■vfepJ-^- 'V %y.ihev6ck " ■ ' ■ . ifeft • / .. 

'2.* ' , • f ■ 

V7r -sM \ . 8) .became- ' 

' t ^ * • ' / ' / ■ ' remainecj. . ■ ' 

^'ti' ,r; ; .- 2)- f + ^ + 6 +j , . llj;.^ - • ■ . 
k'>^..' : ^> 4 + 1 + 5 + 6 + 9 - . , *\ H — 

• ?^!:r+s6 + 1 .-f 4 + 5 + 3 -sl^ ^ _ 

' I^^k^ sentences 'of th4^ above number j[ojmulas in* 
r V ir//^ATERlAU bV replacing. the numbers with words 

chosen frorri'tnelist'of words under the nurribers, , 
" ' ' "XAt 



} 




EXAMPLg 



■ .1 + 5 + 6 + 9 ' , 

\ \ . T^e boy'+ b/tne rock + left + Jt. 



ERIC 



7 



FARTB 

. 1) today ' 
' ' yesterday \^-^ 
inawfeek ' 

2) in the house 
" here. ' 
there . 

^ *3X,^5owl^ ^1 
^. Inahurryf 
/ hurriedly 

MATERIAL: ' , 
ji) The boy 
A mouse 
, Sdme rocj<s 
Pe^e . . 
Anyone • 



"lellwher) 



tellwb%re 



tellhov^ ^ 



2) was 
is - 
are 
were 
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; ^5. 



1 0 



lay 



4) quicWy 
. with h^ste 
* * slowly 



^ yesferd 
now . 

in a year - 

4 

" 5) in a drawer , ^'6) found- ^ 

her^^ ' , \ hit • . 

• on a roof * - lifted 

' . with the rook' ' . . . '.-left , 
• ** * * . 

7) . slept^ * ^ • 8)* became " 

arose- ;v ^ remained 

/sat' ^ 

waiteci . ' . , > 

> 9) it* .;. - ' . • - ■ 

then . 
^ - h'lm ^- 

1) 1+7 + 4 + 6 + 3/ ' 
' 2) '1 + 6 + 1 + 4 + 5 +*»3' 
• 3) 1. + 8 + 5 + 9 
4)'! + S-K1 + 5 + 3 



DrRECTIONS 



Rewrite the abbve oumBer formulas m MATERIAL as 
sentences. 



* ^ TEACHER SUPPLEMENT— Experiment 8 

CO^NCEPT: ^ . ' ^ \ 

^Word h^lodlfler Structure — Possibilities Within. the 
Sentence ' ' - * / ^ 

^ ELABORATION:, 

There are three sets of adverbials cberajing in our' 
. langUa|e^ \ ' 

' 1 ) Adjerbiajs Qj&ime: 
rfoday "^.^ , ^ 
irithemornlQg 
/./'.next week ' ^ • " 
V » ^' etc.; . . ^ 



2) /^dverblals of Place: • . 
. • In the barn 

'here 
. there- 
'6tc.,- 

3K -Adverbials pf Manner: 
quickly 

slowly / V " ' 

in a ru%h 
. etc. \ ' 



A 



CONCLUSI©N: ' 1 , 

1) Do words, whlch^lell when often come before 
' words which tell how? 



> 



1> 



. 2) If you choosd a verb from coluipo 2 and want to 
use words frpm coluknns 3 anci 5. which will corae 
• , first.no.3brnQ.&wc|>rdfi? - ^ \ 

\ ' ^ . . ^ !\ 

. APPLICATION:, ' ''\7 * ' ' ^' 

^ /'Make up tbree ^entetlfces.: Try "to include when, 
where, and how wbrds in'every sientence. . 



^ . Observe thai- mqst prep6sitionaC phrases ^are 
; adverbials (a few fall Into other dole's). Notice too, 
• that the adverbial can' be one wdrd. ' * • 

* ' J- y ' . / 

Withjn language structure jjiese adyferbials function , 
' in tightly fixed ways. For inst|nce;-Q^dvert)ials of place 

lmmedlat% folldw do t)e veFbs^'dverbials qfm; mner 
' will com6 after intransitive ver t^, transitive verbs . and 
, become' verbs; rToN^ftei- A^/T? verbs pr ^o i>e 

-verbs. In sentences whWall^thrfe appear, the^ ^ 
' norm's! order is-^verbial-Qf,mannef ]+ advdrtial of 

place + adverbial of time. ^ " 1 1 



lumn . 



ADDITIONAL APpL^CATIOI^ \\ \ 

' In providing additional practic^, juse/ the 

format-under MATERIAL. Notice especially that [here 
^ are four columrvs.of verb types. Be sure' to include kll 
types giyerrher*. , 

Notice that*sope adverbials which are adverbi^ls^of ^ 
manner look, at flrst^l&nce, td de adverbials of tim^e, 
e.g. in a hurry m6xn\^\\y, However, this shojjjd not be, . 
'a problem.' ' - - . ^ 



0 

ERLC^ 




3) The/mode/cgr ^ ;V\ "i . ^\ 

4) Theredcar;:*\ v-*: : : 
The Italicized wor(Js*ar^."d^<JibJrrg*w^ 



MATERIAL: 
♦1) running 
whistling 
splashing 
smtlihg 

3) red ^ 

, • orange 
blue 
white 



Hi 2) big ; 

^'''^ . little ^ 
J small 
. pretty. 

4)' toy 
model 
* village 
. ^ town 



CONCLUSION^ * 
■ Do certain kinds of describing words come before 
. otfier kinds in a sentence? Which kinds seem.tS cbfne 
"tifst? • 



5) car 
'train 
. dog 
frog' 

1) The + 2 + 4 + 5 

2) ^The 3 +'5 

3) The + 3 + 4 + 1 + 5 

4) The + 1 + 2 + 4 -f 5 

5) The + 1 + 2 + 4 -f 5 



DIRECTIONS: ^ ' - ^ 

1) Rewrite the number groups in MATERIAL as 
combinations of wbrds using wprbs given in the . 
columns. (LQokat Experinnent 8 for example.) ^ 



APPUCATION: 
' ^ ; Make up three different sentences Lsing words in the 
' listsln^raiAT^RIAL. ' ' ' 




2) j\/hich Qf the word groups will fit in a ^ank like 



he following: 




TEACHER SClPPLEMENJ— Expi^jjment ? 

CONCEPT: f ; • ' 

Modifier-Nouri Rfefationship Within the'Noyn Phfase 
.Structure ' ' • ^ 

ELABORATION:^ ' . • ^ 

Tfre expansion of a noun phrase through fViodiflers is ' 
performed in an orderly manner; Certain types of 
elernQnts appear before or after certain 6ther types. 
' , The structure is^relatlvely complex and degrees of 
. • graml^aticality can be discerhed. e.g. 
. - ^*1)\the Whistling toy tpain * • 
^ 2) the toy whistling train 

STUDENT FiESP'oNSE:; 
.How many specific observations students Will be able 
to makfe aftfer performirjg the required manipulations 
will obviously depend Lupon ability and maturity. 
Hopefully, they will at least /note the beginrfhqg 
position of the deteroiinpr' and the position of ttie 
noun adjunct (group^4) inrfmediately before th^noun 
• headword (grpup^j 

In additidh! they mfOTit obserye that group 3|words 
normally follow group ^words! 

ADDITIONAL APPLICATION: / 

Using the MATERIAL groubs as models, list other 
words similar in structural rnakeup and let students 



w^s very nice"? g ^ use them in forming new sej^jtences. • 
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EXPERIMENT 1Qr-6dme Verbs 
PART A - ' 

GIVEN-. 

1) drive- drove -drWen - . 

2) speak - spoke - spoken ^ 

3) ring- rang -rung 

' 4) ; walk -.walked - walked ^ 

MATERIAL: ' " ' , ' 
.1) a) Today I. 



b) Yesterday IJ_ 



c). Many times I have. 



.2) ''a) 'jump- 

, ' b) tell -told'- 
/C) swlm-j:_ 



jumped* 



•swum^ 



d) write -Wrote - 

e) set -set: 



f) forget"- forgot-. 



/ 



DIRECTldNS: ^ . ' 

Fill in the' blanks in no.. 1> of MATERIAL 
, appropriate words. Fill in the blanks' in ^lo. 
^ MATERIAL with thfe correct missing wbrd^ 

4» 

CONCLUSION: ' ' 
Ho^d,o verbs change?. , \ 



2 of 



PAfKTP 

• GIV^N: ; 

1) have - has - Ijad 

2) • could - can"' 

3) ' may - might 

■ 4) shall - should . 

5) will - woufd 

6) . must 



MATERIAL: 

J}^ The man. 
' '2) The man . 

3) The man . 



7) am 
/8) are 

9) is • 
■10 .was 
.11)' were 



-driving his car. 
-^riven his car. 
-.drive his caK . 



,DlRECTIQNrS;> ' ; ' ' 

- 'Write tjie above in MATERIAL as > sentences- by 
choosing a word- or words fi-om 4he GIVEN and 
^ placing it in theappropriateblank. 

CONCLUSION: , . ' ' . 

1 ) How do the words in GIVEN work in sentences? 



2) What do they signal the appearance of? 



;,AF^^LICATION: Ij' ' . J ! 

, Make up three sentences Hclfing some form or -the 
• ^ above verbs. • ' - ' > 



/A 



application/ Ij''- , ' 

Make up three Sentences using words like those in 
> GIVEN. ' * . . 



\ 



TEACHER Supplement— Exparimentno 



'CONCEPT: , • • . * 

VerbForms - v 

; ELAgOFiATldN: ' ' \ , * , \ 

^ ^ , ' This Is an fmportant.concept tp develop. Verb,1orm 
^ changes ^re perJiap^^' the most complex ahcj difficult 

part of our languagp. hlot.e that the '!helping verbs" ^ 
') * areilassified into three groups:" / \ ' 

1)' Modals- Ccao-' could/' will- wouiaTsfiall'^sre 
. ^ may"- might, must) , ^ . ^ " * 

* 2) To be- am, are^ Is, was, Were' ^' - ^ 



^ \ 3). Have-ttave. /?as, /?ac/ 



' 7*0 be forms are also corfS/idered separately, because 
of their, distinctive' and unique forms and their 
semantic 'characteristics (note Supplement to 
.: Experiment?).^ ' * ' , 



Have functions as, a modal does,.biJt it will afso ^ 
function as a baseVerb' eg. He has measles. 



ADDITIONAL APPLICATION:. » 

In building practice exercises, include all three types 
^ oj helpers, {modai to be, haVe) . 



EXPERIMENT 11— Moite on Verbs - 

PART A . ' • . 

GIVEN. 

' ^±i>= Rewrite ^s ^ ' \ . • ' 

Put out the dog. cc>Put the dog out. 

MATERIAL: - - ' 

1) Look uptheVord.cC>' . x * ' 

^ ^ 2) 'Joe will get /hthe paper. cc> • - - . 

^ * 3) /rh&cat'ranupthetree.c0. , • 

' 4") ' Hpjumped'/nthetub.ce> • , ; , r • 

OIRECTIONS-r , , * , ' • 

^ • h'each'Qf the* above sentences in MATERIAL, move 
' the i^aliciziad word to^the'end. How many are stilh 

. senterjces? M ^ . . ' >' ^ " - . 

COfc^CLpSION: ^ J , ' .r^^ 

If a word Ijke in, tip: or buf copnes eight afte''r the verb," • 
' * what cari vou sonjetirries do? ' 

APPLICATION: ; \ ' " ^ • . • 

Make .up three sent(^nces using in, out or up right; 
• aftenhe verb. Then rewrite-the $ent^Qces by^ovihg 
in, out or .u(), to the end. How many are still 
sentences/? ' ^ • . 



PARTB 

CaVEN: ' . ^ ■ 

1 ) Sue^xpects to leave.' 
2^ Harry will try to stay. 

MATERIAL 

^) Do you expect Jo 

2) l3halltry 



I 



9- • 

9 • 



iS) Will you persuade Jill 



D^RECTIONS: 
' F^i'll in th'e kbove tilanksjn MATERIAL so you will have 
-la sentence for each. . i ' < 

' CONCLUSrON: . ^ \' * - 
•If y^ useia v^rb like fry or expecfin a 5§ntence. what 
, vlrorfl or Words will often appear aft^r it? . . 



» « 



APPLICATION:^ 

Mgke up Ih'reB sentencses using. fry or, expect as 



verbs. 



r 



-r 




PARTC 



GIVEN: \ - ' 
1 ) The pink gnat enjoys skating. 
zy A purple furple often likes skiing/ 
3)' ril avoid painting tKe house. 



l^ATERIAL: 

' 1)' Do-you^njoy. 
' 2)^[iiRe^ 



3) Vyill you avoid . 



DIRECTIONS:, , . • 

* , Till ir^ the blanks Iri MATERIAL so yoQ have complete 
sentences, * / ' . v. 



grai]nnr>ars v\^hich considered 'them/ as feither 
, ; - prepositions or adverbs. V • 

• 'As particles they possess ile^ibility and' can be 
%move(;i-to the end of the sentence. Thus it is a ■ 
■ relatively simple matter to test wheth'er a given word 
is a 'particlp or npt. Simply fry moving the word to the 
end oyhe Tsentehce"^ If the resjjit is a grammatical 
sentence,, the word Is a particle. 

' \ . </ 

' t) Heiano/p a grocery bilk cc^ He ran a ^grocery bill 

. - up. ' . ; , # 

2) . The cat ran up the treq. c:^ will r?o^ change to . , .^' 
The(is^tranthetreeup. > . • 



COl^CLUSION: ■ ' , / , , , . 

1) .Do you have words- in*, the blanks with ind^ AODITIONAL APPLICATION XnD STUDENT 
./endings? ' ^ '-^ . - RESPQNSE: - ^ 



:J 



2) -What. often comes after verbs \}ke enjoy and, 
* avoid? ; . 



^APPLICATION: ! ' . , " . ^ 

\ Make up three sentences using enjoyan^ Mvoid 



RESPQNSE: 

Probably' very little additional work need be done ' 
here. Remember, if desired,' tp Test* possible exerci$e 
sentences t# see whether they contain a particle or ' ' 



PAftTSfi C. 



J ^ 



.TEi^CriEaSUpPLEMENT--Ex|i«rliitn1.1T v *'. 

* * I .... / . .4. 



ELABORATION AND SfljDElvJT RESPONSE: 

• As was- noted. earlier, the nature of the verb bjears* 
sharply on the kinds of expressions or constructions' 
whi^ch can follow In the sanje sentence, fn the case of 
verbs like expect, try and ' persuade, the resulting 
complement is often to + vferb, e.g. ' , ' 

, " I expect' Joe to go. / ^ \ ' ^ \ , 
-We'persuaded Mary to pliay -.^ ^ . 

' We- tried to^ win. ^ . ^ ' • • ' ' . ' , 

• While with \(^rbf such ^ enjQy^nd avo/d,4he result is 
: often verJ^'ing, e.g. 

I enjoy!^8iing, - . , K 
Th6y avoided failing. " 
^ ,7' I lik^ swtmi;]niog.-^ . ' 



PA«T A* 



^ ' N 



CO'NCEPT: 
I the Particle Transformation 



/ .-.^ * It is_easy, .b note, hovyever. that many t>ther .W 

' compl^^ment,types can easily occur instead, * 

j 'I enjoy food. ' / » • 7 ' 

<• '> • I like to eat. . ^ ^ t * * 

" W'e frfed the steak. * ' ' " ^ 
etc. . ' . 



, Ask students themselves to recpfcfsampjes pf talk of. ' 
their parents, friends, etc. and chart the complement " 



. ELABORATION:, / - * ^ . ^ 

/ 'A Kmite^ number pf word$.sucf> as m: *tip, an&.out, -patterns. 

.when appearirig- imrnedlat%. after. -a" vefb<- are ; ' ^ . 

\' approp/latelv^onstdered particles arid as ^ part of Note carefully that this'experimenf doe$ not strive for / ^ 

.the ver^. Tfiis represents a dep'^rtuce frbm tradUio^^ a rjghtorwrorlg^ins^r. 1. 



EXPEfilMENT li^xtendrn^ Modifiers 
PART A V 

GIVeN: ' ' . ^ ' ' ' 

1) -Th^boy's cat Itched, 

2) , The' boy's cat's-paw itched. 

• 3) The boy's c^t's paw's nail scratchecj. 

* * 

M'ATERIAL: \ 
.1) ,Tbe girl's dog barked. ' • 

•2) The-girl's ^— ; ' 

3) The girPs ^ 



DIRECTIONS: . . • 

Fill in the»b1anks in MATERIAL with words to m^ke a 
.sentence using- more words ending with 's in each 
. \ blank. (Look aj GIVEN.) . ^ " \ 

CONGLUSION: 

How many 's words can you put in front of a noun 
^ and sttll have a sentence'^ ! 



MATERfAL:^ 
1)- ten -^V* 
six 

*fVe . 
• \forty 

3) boys 
rocks 
' V .cars * 
t^ogts . 



2) the 5v \ 

' tfiese . * V 

those * • ^ ' 



4)* A few of 
Some of 
N/tany.of 
Allot of 



DIREeilONS: - ^ , - >^ ^ 

* 1). Re\^rite the following in English using the^abovg 
/ words in MATERIAL under tlivegWen nurribers. 

a) 2 +"3 " 
' b) 1 + 3, ' * 
^c) 4 + 2.+ 3'. • / 

' d) 4 + 2 + 1 + 3 - " ^' 

e) 1 + 2 + 3 • 



''V\PPLI.CATrON: ; ' - 

1) ,Make a sentence of the folfowing according to 



Ihfeinstrdctiorjs: 
::T^e^ 



.looked funay.' 



a) Use two words endlng with' 's for example;/^ 
' ^ The man's dog'? collar look^dlunriy. 

V ' * ' ' ' 

' "The — ^ IjoOfted fanny.' 

b) ;{Jse three words ending With - 

.'^'The -V- — 1^— ; rooked funny.' 

' •. j / • ' 

c) y^efive.words'endrng with 's. , " *. *\' . 

^^'The . ' ! / / " 
looked funny." y ^' 



' '2) Make up a funny-looking sentence With many 's. ' 
. . ^ words, > " * ^ . 



"The. 



^ ^ GIVEN: ^ »^ 

* 1) A few of those dogs can fly. 
2) ^ Some i)f the twenty girls can^stay. 
*3) . One Of thgrropes is fnihe*. ^ 



/^^^ '; lopke?^ funny:" 



2)' how many of thekbowe word groups wjll fit fn'thi^ 

vt?'ank r .\ \ , 

4 ' ^ - ^^ - arfeimpnrf&nt, ^ 



/ 



.CONGLUSION: \ . | . 

1) ; If -you chpose'B no. 4, wher^jwilllt^ppeW in ihe* 

•^^jd group? 1_ ^ 

2) || a pJM appears, & no. niust cjome right 

• ^ ^fterlt. 7- , -f ' 

'' 3) A no. 3 is always which word in the group? 1_ 

ty-A 1 word come before or after a no.. 2 
O i word? i :_L. - 



ERJC, 



• * I 
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APPLICATION: * \ ' 

Mak§ uff tliree more s*entences using the word lists 
under MATERIAL 



'••V 



4^ 



PARTC ^ : ' ' 

spfVEN:- ^' \ : \ \ ' - \ \ ' . " 
1) -A few Qfthe cats haveners.' ? ' . . 
.2) Some,of the redjbjrds have feathery. ' ' 
3) Many of the^ old red churjcb biilldings need 
.painting, > ' . , , - ^ ' ■ • 

' 4). A fewr of those nice young running biiids. 'are 
robins. 

MATERIAL: ^ ' / : ' " • 

■ 1) old 
' young, 
new . 



• 3J Many of 
Sonne of 
Ofje^oJ 
I A few of ■ 

;5) church . 
vHlage f 
town 



7) the 
these 
those 



2) runnjng 
whistling 

4)> ced' 
yellow • 
blue • « 

6) streets- 
byildings ' 
rocks 
-cars 
ponies , 
turtles ' 



DIRECTIONS: / . - : i 

0§ing vJprd^' Undef MATERIA!,' rewrite ^e following 
. • • according re \Y\e nUmbers pndihe|f mitcheb words: 

•n 3-4^ 7 +6 : ' \\ d. 



2^ 7 + 1 + 2 + 6 • 
-.3) 3 + 7 +-1 + 5 + 
' 4)«7 + 4 + 6- ' 

5) /? + 1 + 4 f 6 

6) 7 + 4 + 5 + 6 



\ ' 



CONCLUSION: ' . . 

if Whenever-a no. 3 appears, a no. ' ' % 
4 , word iF^rnfbidtejy follows. ' ^ 

. .2) ,\\ there Is, a no. 5 word? it will appear in front of a 
no.^j [_word. . 

3) •Will a np. 1 word appear in front of a no. 7 word? 



• 4) If a^rro. 3 appears, it will always be: ' 
•a) second ' ' ^ 

b) first • . . > i' ^ > 

c) -third' • , ^ 

. d) fourth* ^ ' * • 

"APPLICATION: ' 

Make up three different sentences using words -fronn 
the lists in MATERIAL, 





' ' ^ 


t 




s ' I / 




f: — r .i ' , 1 






<• . «• '» 




\ f 





'! 




i ' ^ 


f 






r . 






■ TJ 

^ ' ^ . \ . 


\ / 

i 


1 


- PART D 1 








GIVEN: ' 





1) The boy's pretty black dog 

2) Sonne of the cat's paw's nails 

2 r> 3) A few of the twenty cars' engines' pistons 



-ERJ.C 
ii 
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MAJERIAL".. 

• 1) .caVs 
-dcrg's^ [ 
hanr's ' 

'wing's-.' 

3) -the • 
these 
'^^ those* 

5) colors 
shapes 



-'2) 'iom%b^^' 
. . ' A' few of* ^ 
. -* * ■ M^ny of 
» « \ 

4), twenty 
. / two 
five. 



DIRECTIONS: ' ^ , . * 

1 i O^ing words under MATERIAL rewrite the\ 
loltowing according to the numbers and their 
matched words. 



-1 



a) 2 + 3 +"4 + 5 

b) 2 + .1 + 3 + 1^+ 5 

.c).2 +1+3+1 + 1 + 5' 

d) "2 + 3 + 1H 1 + 1 + 4 + -5 . 

e) 2 + 2 + 5 

f) 2 + 3 + 3 + 5.. * 











' / 












• ^ / 

I ' . 


1 ' / 
/ -i / 

/ ' / 


1 






if 










n i 




\± 



2) Which of' the above word, groups will fit this 



blank?. 



.are quite loveiy. 



CONCLUSION.^ 

' 1) Can some words m the same number, group bf 
used more than once? _ 
2)^ Whichiifany?_ 



w ' • ^ i -^^^^ \ 

APPLICATION: ' ^ 

Make up Ihree sentences using iliC word list^ in 
MATERIAL. ' \ 



ERIC 




TEACHER SUPPLEMENT— Experhnsnl 12 
PARTS A, B, C & D ' 



CONCEPT: 

Noun-Modifier Reli 



ELABORATION: 

This experiment 
■ y Experiment 9 wher 



tionshlps Within the'Noun Phrase 



is a specific expansion of 
the interr>al structure of the noun 
phrase was introdilced. In this experiment, howeve> 
attention is directed to other factors in the nouri"^ 
phrase, ex)pec^lly three: 



1 ) Possessive as modifie; 

2) Pre-article , 

3) Mutually exclusive and ^fhutuallyjncl|jsive 
slots, * 

The possessive normally follows the article land 
prepedes adjectives which might be appearing in the 
noun phrise. It has the potential of expanfjing the 
noun phi^se indefinitely since rt can 'be jused in 
virtually tnlimited numbers, one after the othek Ai^ 
such, the possessive is a godd example of a mutua^l^ 
inclusive slot-filler since more than one can bs used 
mhin the same slot of th6 noun phrase. // 

Many elements though are mutually exclusivye, sucft 
as an article. You wouldn't have .two articles in a re 
•e.g. . \ 



The a bov 



but you coujdiiave 

The bors do^'s cpllar 



\ 



iV^are said 
y one slot 



/, 



^wherd two'dbsstessives appeal^ in a ro;^. Th^V 
, to fill t ^e sa/ne sbt sipce there/ is theoretical ; 
^ for pqssessive. rrlDdifiers in noun phrase^ 

Most 1 adjectives '^are m(jtually VnclusiyeV 
constr/jctions iuc\\ as cfre-articlefe^ are J mutually 
exclusive. M •/ * f 



Pre-articles are constructions such as: some of, a t&w 
of, many of, several of, efc. These. when appearing ir 
a noun phrase, will ^ilways be first and will be f ollowedN 
by an article, often definite article the. In some 
instances, a writer cnoo^s to delete the 'of, in which 
case there is an accompanying obligatory deletion of 
the article as welL \ 



ie obligatory order for elements within noun 
phrase, exclusive of adjectives is: ♦ 

• (Pre-artlcle) + article fderrionstrative) + 
(np ) + noun 

(•) = optional. ^> ' / 

That IS. only the article is obligatory. If any of the 
others appear, they will appear in this order, 

e g. pre-art + art + number + noun 
. A hi I . 

/ A few of + the + ^^yenty -H demonstrators 



Notice that if a 
these) appears, 



If the noun is a prpper npun, there is no article, Whil^ 
the article is said to precede a personal pronoun, 

e.g. Mary hit me. 

noun ' verb 
phrase phrase 

proper 4^oun + tense"^+"v^b"^noun phrase 

I M I I ^ 

prbper + noun + tense + .verb + 0 pronoun 



ADDITION?! 



demonstrative (this, that, tnt 
it'hasthe'article built in^ 



recftjfre 

St 



^Many of + those ' + , siJc + hoys 

pre-art + art + demonstrative + number +\^nqun 

If the noun is an inpefinite pronoun, the article is\bi^lt 
into it. 



e.g. Somebody ^+ left 

/ / - - M . 

^ noun phrase verb pihrase 
/ \ 
art + noufK^ 



PPLICATION: 

her sophisticated concebt, and as such 
Dse concentration. Don'tlteel jyti^at ypur 
ents must see ^11 of the possible built-in 
i6nships\ Howe\|er, do .\st[lye for an 
unOi^r^ndinaof atlea^tthefollowingjf \ 



1) Pre^^i^^fffi^elementin noun ph^se) 
j 2) l^^ise^ive (can appear in series) 
I 3) ^ Adjective (can appear in series) ^ 
! 4) * ^4oun adjunct (riormally comes right before 
I thenoijn headv«)fd) ^ • 
/ 5) Numbers (usua iV, precede/adjective) . 

, - ■ I- i fi'-i ' .. 

(/hen making additional exercises /include<some, of 
3sainallofy4irexan'pli5s.' ' 



EXPERIMENT 13 -| Remaining Part^ of Sentences 
PART A " 

GIVEN: / 

1 ) A EjJrple frog 6te a ferocious flea. 

2) Afrog^'ateaflea. L 

3) /The y(|)ung boy on the sled i^my^cousin.^ 

4) / The bpy is my cousin. ' 

.MATERIAL: 

1 ) A drunkparrotVjevoured an old purple flurp. 

2) /The tiny^lio.n wltk rottert^teeth sipped a ^sweet 
I j /soda'. - V' 

/ 3) / "rtie sad lizardigob^led a chfcken gizzard. 
7 4)f Th^funny fatja(M^^ • 

5) ^ The dippy duck 6u^^ 

DIRECTIONS: ^ j t \ ' | 

1) Cross out a^ rriany words from these sentences 
•as you can and stiH have sentences. \ 

2) Underline the subjeci of the new sentence§^vlith 
'one line; the predicate with two. 



FjpjLICAmON: ff ^ ^ 

Make up three sentences. Now Scratch out as many 
wordsas you can and still have sentences. . 



/ 



CONCLUSION: 

.What kinds of words must ^sentence have in order to 
be a sentence?" — 



PjARTB \ * 

GIVEN: 1 . 1 ^ 

1) Some young boys in fadep. jeans with patched 

l<nees were slowly eating wArmy apples. 
2} Boys w^re eating apples; \ /• 
- .3) Onto thei roof of the old church ori the corner, the 
girl hit the ball. > \ 
4) Th^girl hit the ball. 



ERIC 
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1 DIRECTIONS: ' ... ... 

1) ' Cross out as many words as you can from the 
\ abov? sentences In M/^TEBlAL arfd still have 
- sentences. I • ' 

' * 2) Underline the subject of the new sentences with 
one line and thh predicate with.two. * 

CONCLllSJON: 

How are your new sentences here like the sentences 
youmacteinPARTA^ 




APPpCATION: . ' j 

Po the same as asked m APPLICATION of PARTiA/. 



4. 



TEACHER SUPPLEMENT^Ejpfterihi^^ 13 

CONCEPT:/ - 

Kfernel Sentence Expansion . , ' • 

ELABORATION^AND STUDEfJT RESPONSE: . > 
^ This -experiment- is designed to^ reinforce earlier 
attention to the co^e elements of a basic sentence 
pattern, v» ' \ 

r ( moda/ \ / ' ^ 
determineV+no.un+X Xob^ > +verb+ (noun phrase) 

\ It"stu9ent^ 'havel difficulty re'cognlzing -the Icernel, 
(that Is they w^anfi to Include modifier^, etc.) then the 
later experiment^ should helfx Ttierl^ they will see 
how modifiers 'are dertved through transformation of 
other senteaces.j ' v * 



ADplTIONAL APPEjICAtlON: / . 

When making addltiorjal sentences for pcacticd, bliild 
them around the .b^sic sentence, patterns (n6te 
'Supplement — Experimeht-7) . ' 



^ EXPERIMENT 14 — Making Yet/No Question)^^ 




frifend?- 



/ 



GIVEN 

, /l) -frhepoyis iTiy friend. ci> Is the boy 
/ \i) /icafigo. c6Canigo? 
! [3) /^^aiVhasl^ft.ci^HasMaryleft? ■ 
W /; 'J ' 1 • ' - 

|M/9^RI/S1: . , .^-l 
'/ a '^'pO''Q>^9®bat ismyifftehd. ci> 
' 7.1 P0t0 was a little grey ^s'qLyrreh 
3j Louise lias hit the fat cat! cc> ' 

4) Some of the boys will leave. ci> 

5) . Tne grdup qf children carl stay. ^ 

DIRECTIONS: . 
Change each of the above sentences in MATERIAL 
to questions .tf]at a listener can answer with either 
•y6S'or.*ho'. ' 



CONCLUSION: 

• 1) What did youldo to-1he word order when you- 
made questions out of the sentences? . 



2) Wh^t kind of word now connes fir^t after you have 
■ question? • ' % ^ ^ 



APPLICATION: , / 

1) Make^ up three sentences like those .in 
MATERIAL Write them below. ' ' 



2) Change them^ into que^tigns' wtiich can be 
answered with 'yes' or ^no'. " ^ , *^ . 



PARTB 



) the Ghijd hit^h'e ball. Did the child hit the ballj? 

2) A wprijh atejhe apple, c=t>'Did ^ wornn eat the,' 
/ ' • apple? ' 



MATERIAL: • • \r 

1) A'smallgpat^wallowedacan. i=> 

.2) The pferfurne snnefled like rose^; • ^ i 

3) The poo^lp swann acros's the pool.s ^ I' 

4) A fimplypnirpleuggledanprfj c> 

^- DIRECTIONS: 1 > 

Change the above ^sentences into xjuestions which 
can be answered with Ves' or 'no'. 



V4 



CONCLUSION; > • " 0 
1J What new word was added? 



Whaf happened to-the verb?_L. 



APPLICATION: ; ' ' . • ^ - ■ " ; • ' : 
1) Make, -up * three .sentences like " those "in 
MATERIAL. Writethem belowr ■ 



' h 
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TEA<JHER SUPPLEMENT— Exptfrimey 14 

'\)0N,C5EPT: ' < 
^ ^ V^s/No-^the Question Fornriing Transformation 

ELABORATION: - ' ' 

Of ^ the nnany transformations operating in OL/ro 
language, thi^ is o>ie of the easiest to observe a?^a 
permutation type (reordering type) . . "c. - ^ - 

The transformation is quite simple \n sentences with a. 
to be form of verb, have, or a modal (can, could, 
may. might, will, would, must, sh^ll,ishould) acting as 
part of the verb phrase. The to be, have, or modal fe 
simply moved in front of <he subject noun phr9se. - 



In a kernel sentence contai 
two major operatiolis are i 




base verb instead, 
(PARTB)^ 



be^ny r"§ason to do soln the middle grades. 



1). Dp IS added to the front of.thesenteace^^ 
' 2') Tlie tense is moved from the verb'to the Do. 

' Tfte latter operation is the most difficult to describe m 
;,'a'*nontechnicaMa8hion, and ther^iioesnlt appear to. 



■•■ ■ ■ ■ ■ 

TJOhML APPUCATIQN: ^ 



' — — 

EXPEfilMENT 15 — Making yh-.Qu98tion8 
^ PART . . ' \ { " J' 

G\VEN. \ '\ ' " * ^ ' . -''"'^'^ 

. 1] Alice can go td the party. Where can Alice go? 

.2) ^Pete IS playing football, o Wtiat is Pe^playlng? 

MATERIAL > ^ 

Harry owns a bicycle.'c:C> j/t , ^ 
^ Kerwinhitthe'ball.co X ' 
' • '3is> A green gimple gobbled a snlckly miggl'e. ^ 

4) Jody IS going to town. c:C> 
c 5) Mary is leaving schoof. o ' ' 

« , ^ " * * 

^DIRECTIQNS: , 

^ 1^-Change nos. and 3 in MATERIAL to 

questions using tbe word vv/iaf. 

- ..^ ^ ^ 1^ „ ^ ^ 



ADDI , - . . 

>lf students haVe, difficulties witPi this transfdrmation, 
make up additional exercises similar to those* in 
, ^ PART A firstfsince that traVisformation is a one' step 
/operation. ' V. ' ' . ■ ^ ^ ' 



.CONCLUSION: ^ 

t) Wtere took the place of 



'^2)^ W^jaftook the place of — \ — l1_ . 

3.) What new word*was added to pos. 1-3Jn addition 
. . to whaf? \ — . ! ! 

4) What happens to /s-ln nos. ,4-5 when these 
sentences become quesfions? — , u 

APPLICA^TION: ' ^ ^ ' 

Make up three questions. Write them^'down. ^hange 
■ ' them into statements. Nofjce what charrpes you 

made. 





1 1 t A 

1 ; ^ i ; 




















- — >. — : i ■ : ■ 



.-i — u 



2) Change-no^ 4 and 5 to questions using|the wi)rd- 
'' where. (Notice you will have to/dro|j's.omev\(ords 
agd in some cases add new words.) j & 



PARTB ^\ 




i 










♦ 



1^ Mary is leaving the.schppL^. Whp' isJeaving.tWs^ 

^ s 2) Jo Aon v\(ill be teaving^omqrrow, c> \^/hen will ^\ 
' y ' ' Jo Ann be 

^ V' . ^ ' ^ ' v» * paving? 



KJATERIAL-' » ■ - ^ 

1) The captain came dnthe'field.'c:4> ^^^^ . # 

2) The old dog fought the mean cat. t=*» 

3) The sale will end oext week. t=>'\^ 

4) Peggy will arrive tomorrow, • * ' ^ 
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DIRJECTlp'|j§r' / r ' ^ ' 

1 ) Pmrite statement'no5.>i;aad 2 in MATERIAL as 
/questions usihd|'vv^i?< ' ' : 



.1 '\ 



2) Rewrite statefnent^nos. 3 and 4 as ^questions 
w|iich question the time^ (Clue: V^e/?)* 




CONCLUSION: . 
' ' 1)' What did the word vv/io take the place of in nos. 1 
and 2? I 



2) " Is it po^lble to write 
\ .no: 2? 



two different questions \qw 



3) Whkt did VAgn take the.pJace of in nos..|3"arit) 



' P ~ 

4) WhatdidyQ.udowithi<jy^^^ 



T 



1^ 



* TEACHER SUPPLEMENt— Experimant 15 



CONCEPT: ^ . ^\ ^ 

^""^^-Wh-Questions— Question Transforma^jpn R6quiili(^^| * 
MoreThan'a Yes'/ No Answer ' • - ^ ^ 



•EVAPORATION: \ -^f , , 

• Tviote in this Qxperiaient, ^s well as^ll others inyol^litig 
, 'transformations/ that changes .are "Rjade' on 'kernel 
sentences^ and new sentences-^fpe derived through 
^ alteration of kernel sentences. One shoiild also not^ * 
that a series of transformations ean be performed on 
a kernel to produce^a%iew sentence. In fact that is 
. "what is involved h^re. ' ^ ' ' ^ ' 

In this experiment wei are concerned with changing 
statements to questions that question time (when?) , 
' situation or incident |(what?'), place (w.here?). or - 
person (who?) . Notice that Experiment 14 produced 
, ^yes/no questions and in dping so reordered, certain . 
''sentence elements, namely modal or haw^ or to be^ 
with the fjrsl noun phrase. 

Alice can gp4o the party. c^^Can Alice go to the 
V '\ \p • oartv? 



^we Wish tp question thejplace. we mUt substitute 
^i^re^or^ to the p^rfy and tolace where in front of the , 
W^ncS: You williobservie then that^the*;yes/no ' 
change milst be performediprior to the wh-ques|ion 
clianj^e, e.g^ ' \ ' ) [ ' 



4) Alice caq go to th^ party, Can Alice go to the - 
- : , ; i party? 



^1 



APRjUCATION: ; \ l J ^ j ' f 

ike up three quesfionfe. Write them do^n. Change / 
fiem to statements. ' ' i 



nsform^tioi;!: yes/.np) U\' 



J ) 




"CaQ^AIIc^ go tb the jpa'rty? c^' Where^can Alice 

f " til'' o^go?; ^ I ' 

I (bytransfprjTiatioh;wh)^ • ' - 

' jf^^he yes/nb^chMnge h^d hqt been Djerform^d, the 
rfesWf would h|a\^4|bee0r /) / ^ 

N Alice can gdb this party. ^-^Nh^rf Alice pan go? 
(whichisLngrammaticaO . ' • - 



^ 0 



/ADCMTIONAL APPLICATION: , , 

^ This is^nlorg complex operation so stucjents should 
^f' 'hav6 little diffibulty with It, If you need to'construct 
, additional practice assertions, include ^ v^ri.ety of 
'place, time, person\inbident taction) phrases or 
' words in .the kernel sentences, " ' • , 



EXPERIMENT leAAddlng 'Th«^«" 

GIVEN: 



1 ) A few buga are in the biJtter. c> There are a few , 2) Six kipg^ were \r\ a boat, There were six kings ^' 
r • .bugsjn the butter. n,. * . • . inacoat. 



1» 



MATERIAL 



2) -^pee^jfe inthecanaiX' ' ' 
^3), SiX'Chirpsw^reinthepar;oti 



* ' blRECTIQNS: ' \ . • * . . ^ 

Change the ^sentepces in fttATERIAL to different^ 
^ ^ .sentences .by sta'rting.^ach ^ne with there. You will 
^ need to n^aJ^sooie Qther' changes in the sentences 



< also'. ^ . \ 







A ■ . 



















COtsJCLUSION:. , ^ '/ 
What changes must be made in a sentence if you add' 
f/^tereto the front? f . 



' ' A 

TEASER, 3UPPL^MkNT-TExpdrtn(ient 16 

GONGEPT: \ ^ . V ' V 

Thle r/?^re Transformation^^ s \. 
> - • . ' ' > y 

EL^BQfiATION: > , ' //- ^ 

This' experiment covi§rs^ only the simplest application 
SHyation of the transformation," thiat is ihose-dcaling " \ 
with sentences eniploying to be\ XhoSe* sentences 
with bQse verbs reqifire more complex operation^/ . ' 

e:g.'| i , . , ■ . . : 

Som^ boys sat There were ^ome boys ' 
on the bench.. \ ^itting.on th^e benc^j ^ . »j 

,J^o|9 the chagge ir^ iV^rb from saf to sitting plus 90 , 1 : 
' adflitipn and a?eorderng operation: • / , 














' \ !■ ;> ' — — ' H 


^ * 'I; Make ur three sente 
' i.them down. Ch^angi 
J . doing whatever else 


fices' beginning wuh f/?erf vvrite 
[^thenr^'by dropping f/?^r^ and^, 
rooneedti. ' . u 






* ' « * 1' 




.• ■ \ > ' ^ \ 









sirltenqeS withj proper nouns and/or ^persotial - 
prqnouns gre espe:iially troublesome and need ^o be ^ ^ 
t/^atedseparatqjf f dpsi/ed. ^ . • " 

=AbDITI|pNAi APPd|oWoN:i ^ . 
. If stiipents,han'cll6 t|)is experiment witfj little difficulty," 
ijit^m|pht be worthwhile to give thefh basQ* vert type 
jn^estotry,e.g. . . / ^ 



^ few, girls J^ft school. 



I bird ate ^ worm. 

Or, sentences with proper^nciuh^ aod/or pers^onal 
' pponouns, e.g. /. ' 



•■1 



"John was in the car. 



, * She wasthe new president/'. 



EXPERIMENT 17 7-^ Negating in SantencM 



1) ^The do^ is in,the yar^d- c> The dog is not in the 

. tyard. 

2) This father owns a car. c=> His father does not own 

^ a car. - 



MATERIAL: 

1 ) The bird was in a bush, 

2) I arri a new stucfent. c=> 

3) A f reeple is ^.f u rple. c=> 

4) A snirkje uggleda smiffle. c> 



< ^ 51 A gr^en dog bit a fiinltpDStmart. ■ 



ERIC - 
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DIRE^iTlONS: V ' , , '..i' \ 

[ >Ch9nge the sentencesin" MAT^ERIAL so that Mt wHI 'l 



CONCLUSION;.' ^. ^ 
1) Where is nof S3ded ici-senteaces Ijke hos. 1-3?* 



, 2) What other changes must be made in senten'ces 
", V likenos, 4t5? • 

\ . \ / ■ ; 

APPLICATION: , ■ ' , . * , 

■\Make up foiir senfences u^lng the^Ord aot. iWof 
. \ne four sentences should iriclude th'ei word d(6i Now 
yvntethesef^ur sentences without the no?. y r , 



V 



f I 



- TEACHER SUPPLEMENT-Experhnent 17/ 

CONCEPT: \ . ■ ^ \^ ' 

The Negative Trapsformation • • , \. ' | 

. ELABORATION: ^ ^ ^ ' I 

This is a simple addition transfer^ Jrt sentences yvith 
to be or a modal. In base verb sentences, an 
. obligatory jrfo change must' be performed first with 
J Jense shifting from the verb Jq the do (note . 
Supplement-Experiment' 14). " ^ / ' 

In sp^cli the impact of this transform In terpris of 
' ^ intpnation contours is worthy oj class attentipn, e.g. 



He will NOT go! 



Gl\/Eh 



a bon^. 



4 i) iThebpytgavea Theboy^vehisdo^ 
bonetohisdog» 

^ 2) The garage man spid 
1 a car to the lady. ' 



^ The garage man sold I 
th^l£^j[|yacar. J 



\ 1) AWcfT^r bought a gift for e///y.dt> ^ 
c J 2) Some people gave a CQ*f to tl:ie/armeAc^f 
I 3)' The pitcher threw a balho the catcher, 

DIRECTIONS: - ' 4, ^ ^ - 

/-Change the sente/ic6s' in MATERI/j^ so that the 
, ' litallcized wc^d comes In front of the' word'jn bold 
^face. Do \feh^ver else you need to in order to keep it 
jat sentence, ^lue: you might have to drop words.) ^ 



COljjCLUSIQN: > • , 

VVhat changes'^mugt be made m sentences like these 
if some wofdsarernoved to other positions? y 



APPLICATION: 

)) Makefip thfee sentences like those you wrote in 
1 DIR^CTIOJMS. Wnte them d6,wn. 



An. 



2) Now rewrite' them a's*they would have looked 
before they were written in tKis way. (Clue; look 
at sentences in MATERIAL.) 



TEACHER SUlPPlEMENT— Exp«rlmMt t8 



CONCEPT: ' y ^ 

. 1 lie Indirect Object Transformation * ' . 

ElAbORATION'A^D STUDENtflESPONSE: 

/his trarislormation operates only in conjunction with 
a limited number of verbs, specifically, buy, throw, 

' ^Ve, and a few others. ■ - . 

Notice that both reordering and deletion are involved 
here. • 

Notice that the receiver noun phrase moves in1ro'ht"of 
the direct object (object to' be received) noun 
phrase, ThisjT»eans that the determiner pkjs, any 
modifiers.j7iust accompany the noun headword. 
Some studenfs might, fail. p move the, determiner 
along wi'th the noun. Call their attention to the 
instructions that tell them to do "whatever else you 
need in order to keep it a sentence." 

ADDITIONAL APPLICATION: - ^ ^ \i 

In making up additional exercises for practice. 
, consider adding extended novjn phrases, e.g. 



A teacher bought 
. - a lovely gift for 
some of the 
young childr€ 



Mldred^^ 



A teacher boughf some 
of tf\e young children a 
lovely gift- 



EXPERIMENT 19 ~ PaMlv» Volct S«ntencM 

GIVEN: ^ • 

' 1) The boy hit the ball, The ball was hit by the, 

boy. , 

2) :The bird a|e the worm, The worm was eaten 

by^thebird.' . . 

MATERIAL:' ' * ' ' ' . . 

1) Th»1oy Mldl«r carried a f/agr. \ ' 

2) * Th» player hit the ball, \ . ' ' - 

3) An ax« chipped fte/ce. , \ 



V 



DIRECTIONS: . - 

Chan"^ the sentences in MATERIAL so that words in 
italiqs are moved in front of the v^rb.and the words in 
bold face are'placed at the end of the sentence with ^ 
the v^ord ^by' in front of them. Dd^-whatever else you . 

• need to In order to have a sentence. (Clue; you might 
hav.etaaddaword.) * » 



CONCLUSION: 
*Wh^t happens to the emphasi^ in <he sentence when 
you make the changes? - 



APPLICATION: , ^ . , . I ■ 

- MaNe' i*p three sentences like the'four in MATERIAL. 
Then change them the way you did in DIRECTIONS. 



TEACHER SUt»PLEMEr^T— Experiment 19 

CONC^PJ; ■ ' ^ 

°- 'The Pa'ssive Voice Transformatibr) 



V 



ELABORATI9N AND STUDENT RESPONSE: 
> This is a very sophisticated transformatiQh with close 
' ties to sentence rhetoric. Expecially' sophisticated Is 
alteration in the makeup of the verb phrase witii th^Jr 
addition of .fo be and the accompanying change In' 
Das^Verbform: ^ \ 

The emphasi^m the experiment is uppn the change in 



structural' npakeup, so your students nfiig^ mW^^g^ ^ 
; implications .ea"ff^<@or^ ii^^i^^^ 



some of ! trie .senrlfihtic ....f.„^.>,..v..^ ,,. 
(^NCLgSlON, Afldre^s this ^semantic- shi$ J«hen' 
discussing the CONGLUSldN. ^' 



Some studentS\ might observe the possibility ' of 
^ deleting the "by^ + noun phrase" at the end«of the 
passive^ voice sentence. Point this out as one of ^he 
many tfeletion practices operating in our language, 
* e.g. like understood,you. ^ - . ' ^ 



ADDITIONAL APPLICATION: 

If students need additional practice, try to keep the. 
noun phrases short until they master the basic 

operations of the transf ormation, ^' 

* 



EXPERIMENT :?0 — Buil^tng Noun Modifiers 
PART A 



GIVEN:. ^ 

The dress is blue. ^ The blue dress ' " . ■ 

*MATEpiAL:. 

1.) , The boy is young, ^ 
' 2) The car is new. c:j> 
The dog is sick. ci> 

DIRECTIONS: ' * - 
, * Change each of the sentences in MATERIAL by 
moving the* last wprd. between the first two and 
dropping'/s. ' • » 



CONCLUSION: 

1 ) Do you still fiave a sentence.? . 



2). ^ Can the new word group be used in a sentence? 



APPLICATION: . • 

Change the following to sentences like those in 
MATERIAL: N 



1) The old baiPc^. 

2) The sick cat 

3) A fast pitch ci> 

4) A cold wintered , 

5) 6ome wool sweaters 'c:i> ' 



:'\ 



PARTB 



GIVEN: 



a) The4Doy Is friendly. 

b) ^ helpftdmft. 



^ The friendly boy 
helped me. 



MATERIAL: 

1) a) The dress is blue 



b) 



. is pretty 



2) a) Thedogisrn^an. 



'chased me home. 



3j;^ a) Sonjefbodisspoil^d. ^ _ • 1 
b) — I — ^ ♦ X— made me sick. •( ^ 



A\ a j A few oi^the sentences are easy." 

b) ^ !_ are interesting.** \ ^ 



^ DIRECTIONS- : . i' - . 

Change sentence (a) in each of the groups in 
MATERIAL so that it will fit \n the blank space of (b) ^ 
and rfyake one $erj)tence '(Clue: Yqu will have to'Srop 
. som'e^^rdsaridcjhangetheorderofothefs.) ^ 

XONCLl^. 

' From '^hSt^two sentences does a sentence like ^hia 
^ come: 

^* 

' ' ':Ahiihqry car ate the food.**'? 



> k'nowQ as*a jdouble-base transformation ? that is^'"^ 
transfbrmatiori vyhlch ' takes' two or* more kernel 
sentences and changes them in such a. Way h^4o 
combine them and pro'6uce one new orie. The result 
isatransformed*sentence, ^ * ' 

^ All of tpese transformations are quite sophisticated, 
and what is ^ actually ^ included -in the o student 
expenments^s usually a short cut application th^t, at 
times, akips^step§ which woulcf" be ^cussed in a^ 
more formal pr^entatiori. The noun modifier change 
js an exaipptepf this shortcut methbdj:e'.g. V; 

J • ' >- 

< > ' > ;• 

, 'Thepid fc^r'is ^erivedffom ^the ball is old*'' by a 
5eries;of related 6peratioh8:' • \ 



The Ball Is old , • ^ • 

(By Relative Transformation) - 

\The ball which is old * 
(By Relative Deletion Transforrriation) 



V 



Thte bll'0^dci>^ • ■ ^' ' ' 

(By\Noun Modifiej* ReordenngTra^nsformation) ^ 



.APPLIGATIONrA^ 

BeiOvy are sooie S;ef^enQes. (^angfe sent^nce^(a) in , 
each pajf so^t^t it will fit inyhe .tDlank-^Uhl^ (b) 
^sentence and fQrm a new seRt^fjce. ^ 

f 

1-)^ aj Some soap is strong. 
. b). =^wi^l make yoi!|cry. | ^ 

- 2 ) aj The Soda is §weet . 



J-' is not good for ypu. 



/ 3][ a) A boy is sleepy. 

b) — ^cameloschdoj." 



TEACHER SUPPlEMENT-^Exparl^ent 20 



\ 



CONCEPT: . 
' TheNoun Mlodifier Transformation 

.,ELAB0r1tI0N>ND STUDENT RESPONSE: ^ ^ 
^ This experiment, is the first that deals with what is' 



Theofd'bali; V 



However^ srudents q^n obviously attend to trte^^actual 
% ^tructyfal ^nang^s with'out-^nalysis of all Operations 
^ apd that is wmti^^Qe hereT^ractically, they should 
. r come away ^cogoi2lrr§4liat}Kere is ^dme soriof 
derivational pr^oss which ^roauroaa noun mcxlifier. . 

^..-Jioihce^in p)^: B JvlATERJAU no. 4, that 'apre^tic^ 
be^tn^rthe Qoun^^ of sentence (a) . This might 
cause trouble^W^orriS^ludents'. .Simply emphasize 
iMhe adjective should^be moved in front of the 
nourTaFTdif^oljf^^ of thepre-artfcle.^ 



ADDITION ALAPPLICAtlONr 

Making 'up noun modifier-producK^^^a^tences-is 
relatively easy. SfAlply use the 
noun phrase + adjectiiy^ pattern. 'e.gT^ 

The boy ^is nice " • ^ • ^ 

ThW^eave a iDlank for this newly created noun 
phrase to fill in another sentence, e.g.' ^ ' 

The.nice boy* - / ^K.;^ 

. -\'''''''^hit' thP hall/- ; * .3 



■1 



■•ly 



EXPERIMEr^T 21 — Putting Jh^eiatlve C(aut4jt V ... 

PART A " * ^ MATERIAL: _ ... - -j" 

, , ■ , . — ^ * ' ' 1) The^irl vvas very noisy. . 

GIVEN- ' ' The girl had lon^ pigtails, j 

J), Thlboyhittheb4"'t^Theb^whoi|rTiy'^ ' 3) The lady quickly left the room. 

'2). .The boy is rpy friend. frieria hit'the ball. 4:0 4) The lady waSthe.oldest. ' 

ERJ.C 



MO' . 




' DIRECTfpNSi. ; * V . ; * 

1)- In sentence no. 2 in MATERIAL change f/7e5//^ to 
who, Now;place sentence na 2 between ytrland 
was in sentence no. -1. J/Vrite the new sentence 
below. 



^ $^ ..." ^ 

, • 2) /n' sentence no."4'dfiartge thj^ lady \o who. Nov* 
^ placfe sentendfe no. 4 between lady and quickly in 
sentence no. 3. Write the new sentence beloW. 



MATtRlAb: I;/. 
• M )' ^ Thg'little'cat was'pretty*. ^ 
Z) , The little cat had a sore f^w. 

Ok 

' 3) A bird hopped merrily.' 
- 4) A bird was eating a worm. ' 

DIRECTIONS: \ ^ 

1) In sentence no. 2 in MATERIAL change tt)e little 
: cat to which, Hov^ place the sentence, between 
f f/?e//Wecafandwasin sentence-no. 1. * 



2) In sentence no. 4 change ^« 'b/rd to thai Now- 
, place sentence no. ^between a b/r<?and hopped 
fnsantence*nq.j3. \ . * " 



COr^CLU$ION: 

Wbat can you do with two sentences that have the 
' same first [5art? . 



APPXiCATION: 



, Make up three sentences tfiat look like the two you / 1!?. of f ^®"^®"ces and compare thfern^ with those inr 
made in DIRECTIONS. V ^ -PART A. Howard thPvni«Prpnt9^ V . 



COWCLUSI^N: 

Compare these new sentences with those made in . -v 
' PART»A. InPAiRT A you usfid-w(70.lR this part you 
used which an6 that. WiYy?1ClueftQok atjhe nouns 

-PART A. How-are they different?) 




APPLICATION: . ' / * ' 

Make up three sentences that took^like the two your 
madein DIRECTIONS,. , / . • \ 



\ 



. 1 • • 



GIVEW: ^ ^ 

1) The dog ateThe bone. 
„2) The dog had fleas. . 



. The dog which had 
fleas ate the bone. 



44 
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mCHER SUPPLEMENT-:-Exp«rim*nt.21 

CONCEPT: ' 
'The Relative Cfaiise T/ansformation 



ELABORATION AND STUDENT RESPONSE: - 
Thjsjbo IS a doubte-base transformation. It combines 
two sentences which have an identical noun phrase 

• by substituting a relative pronoun (who, which, or 
that) for one noun phrase and then placing the newly 
created clause in an imaginary s[ot invnediately 
followrng the qJuplicated noun phrase in the consunfier 
, sentence (containing sentence, or sentence with the 
slot to"be filled). e.g. - 



Consumer = 



The boy . 



left town ■ 



A- 



Input = 



(sLp . 
^ The boy is my cousin^^^ 

who1s my cousin ^ 
to con^mer slot 



Notice that who is fiormally reserved for human 
referents, iy/)/c/? for inanimate referents', apd that tor 
animate or inanimate. (This is the type of conclusion 
callfedforinPARTB.) - v ' 

Students on their toesA^ill note that the noun pt>rase 
repeat^d^ need not be in the first part of each 
senteffce,e.g. ' 



The bov^pilled the milk ^ . 

O (slotf 

The milk was spoiled, c:> which was spoiled 

>^ to * ' 
The boy spilled the milk which was spoiled. 

(slot)'^ i 



^5 



The boy who is mycousinj ^it t^wn. 
(slot) 



ADDITIONAL APPLICATION; 

In constructing additional exi^Ses you might want 
to include sentence combinatiogS of thes^pe 
de^ribedfn the ELABORATION sec^on above. 

^ ^ — 



EXPERIMENT 22 Reordering Modifiers 
PART A 

GIVEN: 

1) Thegirl who was unhappy ^ The unl^appy girl 



entered the room. 



entered the room. 



2) The train that is af^^ The-toy .train 
toy was broken, was broken. 



MATERIAL 

1) The girl who was smiljng left, 
^.2) The dog tha^was tired slept^; 
C3) y The animal that was hunted^an wearily. £=> 

DIRECTIONS: 

1) In sentence no. 1 in MATERIAL drop who was 
and move smiling \r) front of girl. Do you still have 
a sentence? v: 



CONCLUSION: 

" Can '^describing words" be used in different pl|fces in 



'Sentences? ^ 



APPLICATION: ^ ^ ^ ^ . ^ 

, Malc^ upjhree'lsentences like the ones you made in 
DIBECTIONS'. Can any of these be changed the way 
"the sentences were in this Part? If so, change them 



and write them down. 



PARTB 

2) Do the same to no.'2 and' no. '3. (7/?af will be " . • • 

dropped instead of w/)0.) ' . ^ GIVEN" 

1 . 1) The man is working hard, The hard-working 
^ —"^ man I 

• ^ ^ ' 2) The dog eats banar^sf The banana-eating 

\ ~ . - . \ ' • ; ^ ' dog 

! \ J 3) ^ The shark eats the man*. «=> The man-eating shark 



1) the cowboy ropes cattle, ^ * • 
Jhe lizard eats gi^grds.c=> . "r * / 
3) Thei:arbarfT5oiL^ " . \ / 

^) 'The dd^ herds sheep, c:^^ • • ^ - | 
•5) Acat^aps-mllk.c:^y 
^ ^ 6)' Thebadgerswlmsfast.-^ 

<vDlRECTIONS: - * 
^X^rlte;,the/senteitoes in MATERIAL the way the 
-^t^es 1ri^ ffiiV^N -were rewritten. (For example: 
, ^, -The 'C6^y * ropes cattje. i=>,The cattle-roping 
- cowboy. !(DoQ;t forget to use a hyphen (-) betweeri 
• words where it i^^eded.y 



TEACHER SUPPLEMENT-lxperlment 22 
PART A ^ > ^ ' 

CONCEPT: 
Noun Modifier Deletion and Reordering 

ELABORATION: 
A^ was noted earfier, the process for formulating 
rflodifiers in a transformed sentence, can be 
formalized in a series of major transformation 
operations. In this experiment, as in a number of 
others, students are exposed to the language 
manipulating w^/Y/jouf the formalized descriptiorrtnd 
analysis. For^clarification purposes here, however, it 
might be vyeIKo t)riefly go^through the major steps of 
one common approach, to^ production of noun 
modifiers. 

Let us assume that we start with the following two 
sentences: - 



AP^ICATION: • 

Make^ three sentences likp {hose in MATERIAL. 

RewrlteMhe sentences the way you did in 
, . DIRECTIONS. 



Consumer = Tt^egirl. 



(slot) 



.enteredlheroom. 



Input = tT»^ girl was, unhappy, who was 

» unhappy 



Consumer = The girl _ 



entered tb^room. 



' (slot) 
thus 

(Transfornned Input Sentence) ' 

The girl who was unhappy e ntered the room, 
(slot) 



Now the next step is a transformation known as a 
Relative Deletion Transformation which says: 

noun + re/a//Ve.-H /obe-H adjective + verb 
phrase (siot] phrase t=> ^ 

noun phrase + adjective + verb phrase (the relative* 
pronoun and the to beform aj^e deleted) 

thus 

noun / * ' oerb 

phrasi + relative + to be + adjective + parage 

|7 / , / -Vv / 

ThevQirl who was unhappy entered the room c=> 



NThe final step is the actual noun aioc^fler reordering 
transformation which transposes the* adjective'* and 
the noun betng modified. Thus: 
♦ ' . *^ . ^ » 



The girl unhappy 
entered the rooni 



The unhappy girl , 
entered the room. 



It is well to rwB here^that certain post-nominal 
^no^difiers do not lend themselves to this last 
transposition step. For instance, adverbials of place / 
used as neun modifiers, e.g. 



I 



The mouse in the garden is cute. 
This vViii usually nof change to: 

, "fThe in-the-garden mouse is cuteV' 



ADDJTrONAL APPLICATION: 

in constructing additional practice exercises be 
certain that the sentences to be combined have 
identical noun phrases and use a to be form in the- 
sentence which will bWhe input sentence. 



PARTB 

CONCEPT: . . , ' 

• Noun Modifier Deletion and Reordering 

ELABORATION AND STUDENT RESPONSE: 

Int^sting noun modifier situations can be produced 
by deriving same from sentence containmg base 
verbs, especially animate noun-oriented verbs, e.g. 

eats, spinas, chooses, hits, etc. 
' I 

In addition, students ah given an opportunity to use 
a hyphen and test tbeir own use of hyphens in s*ome 
cases. 

Noun modifiers produced in this manner are ofteh 
quite original and can produce unique writing 
experiences. ^ 

ADDITIONAL APPLICATION: 

One way to develop additional practicejs to think of 
describing types of sentences and lest* them for 

I modifier production potential, e.g. 



fvly father hopes 
Humphrey will win. 



My hopes-Humphrey- 
will-win father 



EXPERIMENT 23 — Longer Modifiers 
PART A 



GIVEN. 

The bugs that are swarming 
m the yard are dying. 



The bugs swarming 
inthe yard are dying.- 



MATERIAL: ^ y 

1) The girls who are listening to /he stoly are my 
friends, 

2) The rocks which are lying on the table^ are 
" .^nine. c$ 

3) Some of the people who are resting should be. 
. studying their lessons, ct) 

DIRECTIONS: 

Change the sentences in MATERIAL by dropping 
whoareor whichareUom them. Rewrite them below. 



CONCLUSION: 

How can sentences containing who + verb + ing 
wordbe changed? 



APPLICATION: 

Make up three sentences * like -those given in 
MATERIAL. Change tjrem the way you did in 
DIRECTIONS. 



\ 



I- . 

PARTB 



GIVEN: 
TheHDugs. gasping 
their last, are dying. 



'Gasping their last, 
^ the bugs are dying. 



MATERIAL: . ^ . • 

1) ' A young boy. swim(ning as hard as possible, is 

heading for shore. c> " ^ 

2) *ThQ old bird, slowly loosing strength, headed for 
Its nest.ct^ , 

* 3) A few of the' soldiers, tired from, the battle, 
tripped and fell. c:c>^ > 

DIRECTIONS: " ' * ^ ^ 

Change the sentences tn MATERIAL by nnoving the 
words between • the connmas 'to the front of, the 
sentence. (Don't forget to separate the words at the 
front with a comma.) , " 

' 



PART C 

GIVEN: 

1 ) ' We lay on the beach. 1 
2r.The sun burned our backs. [ ^ 

MATERIAL: 
•1 ) a) The teacher called loudly , , 
b) Her voice echoed in the^ialls, 

2) 



We lay on the . 
beach, the sun 
burning our 
backs. 




a) The old man shuffled across the room. 
' b) His legs draaged with each step. ) ^ 

3) a) The dog ey^d the bone. \ 
, b) His mouth fJrooled. | ^ 

4) a) We rushed home from sgnboL 

b) Ttie rain pounded jdown on us. 

DIRECTIONS: v v * 

^ Change the ed ending of sentence (b) to an ing*f>- 
ending in each of the sentence pairs undect- 
MATERIAL. Now^add this to the end of sentence (a) r 
^Don'V forget to keep (a) and (b) separated by a 
• comma.) 



CONCLUSION: 
How does movement of the describing words affect 
the sentence meaning? 



APPLICATION: 

Make up ^hree sentences like those provided in 
MATERIAL. Change the position of the words before 
the comma to a position in the sentence like that 
which you did in DIRECTIONS. 



— CONCLUSION: 

Can you move the (b) part of your new sentence to - 

— the front and still have a se*ntence? , 

48 - ' ■ . V, ■. 



O ~ -45-. 

ERIC .V 



APPLfCATION: 

Make up three sentences like those you produced in 
DIRECTIONS. 



X 



TEAQHER SUPPLEMENT — Exp«rimf nt 23 

CONCEPr: I _ ' ^ , ^ 

Sentence Modifier" . ' 

ELABORATION: " ' 1 ' , 
The sentence modifier concept is closely tied to the 
noun'modifier concept in atleast one way and that is 
method of production. The direction and sequence of 
transforming operations are basically the same for 
bothtype^. . ' .f* 

In terms cM end results, however, there are Significant 
differences The sentence modifier construction is 
much broader in scope and relates to the entire 
sentence father than an isot?^ noun phrase. As 
such, It is flexible and can be moved to different 
structural slots of the sentence and still be part, of a 
' grammatical sentence, e.g. 



The boy, chewing V 
gum nervously, 



watched the 
election results. 



Chevying gum . 
nervously, the 
boy watched the 
election results. 



You might.note that sentence modifier constructions 
are derived from nonrestrictive clauses (clauses 
iwhich add more information to th^ sentence, but 
whose del^tion^ would not seriously impaif the main 
meaning intent of the sentence), whereas noun 
modifiers Are derived from restrictive clauses 
(clauses necessary to the central meanin'g of the 
sentence; to delete the information in, them would' 
sericujsly impair the meaning of the whole sentence) . » 

PART A deals with the process of deriving noun, 
modifier cqnstructions from restrictive clauses. 
Grammatical constructions called \ 'participial 
phrases* result but da not have sentence modifier 
flexibility. 

In PART B, we derive participial phrases which are 
sentence modifiers. Notice that they do hSvp this 
-flexibility or portability. They can move to the front of 
the sentence. Notice too that they are derived from 
nonrestrictive clauses. . ' - \ 

PART, C, deals' with production of a grammatical 
construction called* *the hominative absolute*' as a 
ser>tence modifier: 

Notice that the subject noun phrase of the-input 
sentence is retained in the sentence mocfifier- 
construction. , " ' 



ADDITIONAL APPLICATION: 

In constructin^\ additional sentence- modifier 
, exercises, try ta avdd relative clause possibilities 
which could be ambiguous, e.g. ^ 

\that .+ clause, since that is typically restrjctive, 
t(ius related to noun modifier construction as 
opposed to sentence modifier constrictions. 



Try to include some action or behavior which app"eai:s 
' almost inadvertent or even irrelevant to the major- 
action or development of the sentence.* - 



EXPERIMENT 24 ^ How to Get Longtr Modifiers 



PART A 

GlVEN: . ' ' < 

1 ) 9) The flag was tied to a pole, 
b) The flag.^as streaming in . 

the wind. 

i 

2) a) The ballplayer was sad. 
b) The ballplayer was hit by. 

a ball. 1 



^ The flag, 
^ streaming 
in the wind, 
was tied to 
a pole. • 

Tjie ballplayer, 
t=>. hit by a ball. 
. " ' was sad. 



2) a) The^buggy was in bad shape. , 1 ^ 
b) The buggy was squeaking along, r < 

^ 

DtREdTIONS: 

Put sentence *b* "inside** sentence V in both 1 and 2 
in MATERIAL (Clue: Look at GIVEN for clue. You 
will have to drop §ome words.^ You should still have 
actual sentences. ^ 



MATERIAL: ^ * ' " 

1 ) a) The girl rode her bicycle, 
b) The girl was eating an apple. 



; CONCLUSION: r - ' * ^ 

What word or words ^as/were dropped from the 'b' 
sentences -when they were placed withirr the 'a* 
sentences? ^ - • \ , ' 



APPLICATION: 

' ^ Make new sentences below by combining the* paips^ 



theway you did in DIRECTIONS. 

1) a)Theleavesfelltothegro\jnd. 
•b) The leaves were turning color. 1 



.CONCLUSION: ^ \ ^ 

^ From what two sentences does a sentence like this 

Pete, our leader, is my cousin. 



2) a) The dog ran home. / 

b) The dog was pajjitingiuriously." ^ 



3) ?^ a) The book see/ned'lired. 
^ b) The book was' tattered and torn. 



\ 



APPLICATION: ^ 
Make up pairs of sentences like ^hose^in MATERIAL? 
Now combine them as you didthose in DIRECTIONS, 



PARTB 



GIVEN: 



&XvJim Is leaving.^ 
b)uim^sburcaptaii 



y Jim, our captain, i§ 
' ^ feaving. 



MATERIAL: • \^ 

1) a) Maryis^sweet. 
* b) Mary is my friend 

2) 'a) Our car is old, * 
b) Oiir car Is a 1932 fo\ 

3) a) Thfe aoctor is new in towrt 
y b3 The doctor is a young man. 




DlRECTIOIJiS: 
"•Putvstjie two sentences marked *av ^nd 'b' in 
MATERIAL together so that a sentence like that in 
GIVEN is made. (Clue: Delete repeated word^.) 



TEACHER SUPPLEMENTS Experinient 24 

PART A , , ^ 

CONCEPT: • • . ^ ^ 

Sentence Modifier Derivation 

V 

ELABORATION: 

\ This is an additional experiment with noun modifiers 
designed to reinforce earlier Experiments 22 and 23. 



CONCEPT: 
Appositive 



ELABORATION: ^ . ' 

Note that the appositive is derived from an additional 
sourte input sentence and its presence indicates 'a 
sentence is a transform^ 




Notice too that f^muWing procedure$*are Simple 
and can be* hanVled \through simple deletion 
. operations op the inpUt^sentence. 

ADDITIONAL APPLIGATld>J 



noun phrase^ + /ot6^ + houn phrasBi 



where bcftj noun phrases liave the same referent (in 
other wo^(he second lioun phras6 i§ a predicate 
nominative)T - 




2) . a) Joe nad a ptomach ache, . 
b) He gobble^ his supper, ' ^ 



3) a).We st.ayed indoor! 
b) The weather was* 

DIRECTIONS: . - ^ 

Adb\because' to the frori*t of each 'b'^^^ntence in 
MATERIAL. Now put this with sentence *a' reform a 
newsemfeoce like that produced in GIVEN. 



V 



a) Hfewlll betjny friend. 

b) He vv/7/move next door. 

4) .aHwillstaylat^. ^ ^ 
b) w/tffake rrie honne. 



5) a) You Mbe a good football player. 
> b) You vwffpractiCe haM. * ' 



CONCliUSION : . 

Can 'because* + sentence *b' be addeci^to either 
- frontor back of sentence 'a*? \ 

APPLICATION: . V / ' *v\ 

^ MaKe up three seRtence3*using *becauseMik^ thos^ 
you produced inDlREGTIONS. ^• 



diPECTtONS:, , A ^ ' . 
. \) Add 'if' to seat^nc^b* in each pajr of sentences 

^ if) MATERIAL. Then place sjepterice -b* in front of 

, ^'bJ to make a new sentence. ' 




5i 



ERIC . 



-4ar 



♦ ' 

2) • What happens If you droR the italicized word? Do 
you still havd a sentence? 

*3) Is It better with or without the wnrri? > * 



CONCLUSION: 

' 1) Doe,s 'if change the meaning of the sentence? / 

0 ' . ^ 



MATERIAL: 

y a) She's mean. 
\ b) She's pretty. 

.2) a) The dog runs fast.' 
b) The doghas a sore paw. 

• 3) a^The old mandate the food. 

b) ftebWman had ar>tjpset stomach. 



4) a) The ta^oy had.dessert.^ 

b) 7?7aboydi.d'not pat his supper. 



, 5) a) A lit^l^ frog tried to leap from th§ bank. | 

-jD) 177eban/cwasal6ngwayoff. I ^ ' 

DIRECTIONS!'*/- ' ^ 'ff- - ' 

1J Place 'although' infront ofsefftence 'b* i^ groups 
^- * • 1 and '2 in MATERIAL. Place the 'b'; sehtence^in 
' .front of the 'a' sentence. . 



1 • 
^ 2) Can 'if sentence "b' be placed after sentence 
'a' as well as before it? — ^ 



APPLICATION: 

1 ) y ake up three sentences containing 'if. ' 



2)^0o the same for sentences In groups 3-5, except 
use 'eve,n though' instead of 'although'. 



2) Now change them^by'moving 'if '+ words befcfre 
the comma to the end of the sentence. . . 



PAR 



GIVEN:' 



■V- 



a) nistay. 
bH'm unhappy. 



I'll stay although^' 
J'rfi^unhappy., 




3) Cross but 4he italicized words in MAJEFiJ^L 
whicliyou-wrote in your sentences and change^to 
, 'he'. ^ ' ^ ^. 

4. 

CONCLUSION:^ ^ . . 

Can the 'b' sentences be placed behind the *a* 
sentences? , . ' V ' 



APPLICATION: 

V Make up three sentence^ using 'alt{;iough'. Two of the 
]^ j^hree- should have- 'although*^ns.ide the sehtence 
instead ofat the from. « • ' 
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TEACHER SUPPLEMENT V- Experiment 25 ^ 

.CONCEPP^ \ * ' 

Subordinate Clause Transformation * 

** ■ , ' ^ 

ELABORATION: ^ / * 
; You will notke that thei-^tructural process of creating 
sbbordin^tecloKJses is relatiye|^^simple. It is primarily 
a matter of adding an introductory subordinator to 
Kernel sentence^ ' . , ^ 



' Muctf nnora significant," however, Is the semantic 
^ I change incuc^red in such a transformation., This 
change is especially notable irn the three'"" 
subprdjnators dealt with here, because, if and 
although.' . , ' " , 

^ \ \ " ] / ' ' ' 

" If) begin with because, sugge^sts cause-eff^cf * 
relationships^ which require some; command of basic 
logical processes. * ' . * 

/f is used to create a condition^ assertion. The most 
^significaht'point of the newly created situati6n is that ^ 
the tWo kernels from which such.a conditional derives 
are two true or false assertions.' Transformed, they 
^ agsert nothing individually a% being absolutely true or 
false. They say something'^ill^be truepr false on/^^/f 
certain conditions are met.^ 

Although implies strong contrast. X occurs )ri spite of 
the fact that Y does or does not^ While^reiatlyely 
simple 4or adults, Piagef tells us that many children 
don't grasp the relationsMp of such a structure until 
. the age of 11 or after. 

ADDITIONAL APPLICATION: . ^ 

Further exercises should be developed with* other 
^ subtfrdinators, e.g. wheheV^r, while, sinGj^. etc> ' . p \ 



EXPERIMENT 26 — ^Coordlnatfng Silences 
4>ARTA * J " « 



1 ' 



GIVEN^ — - 
. 1) 'a) Children play. I ' • Children play 
6) Children W)rk. ' ^^aridwdrk. . 



2) a) Children play, 
b) CWIdr^n'Work. 



' Either pbi7dren play 
or.children^work.' >* 



MATERIAL: ^ 
» 1) - a) .Hike cake, v 



b) ////ceiceci'eam., I . 
^2) a) The boys have-a hot rod. ^ L 



b) r^ebo/sh^veaclub. 

X3) a) You leave. .J ^ 
. >^b) You sta>^. j 



CONCLUSION: 



How did you know which sentence gro^p to use 
•either-or' with? ±_: 



DIRECTIONS: / \ . ^ - ! 

Join sentences* 'a''! and *b'^ih each group in 
^ .MATERIAL. ^ . ' - 



\ 



^ APPLIQATION; * ' - . . 

Wr^ite a shp/t paragraph using^'and^and 'either-or' in 
,^ the writing'. ^ , ... . ' "• • 
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CONCLUSION: 

1) What 'happens to'wor.d order of sertenbe 'b* 
when yoy use 'nor'? ..^ . 



2) How did you know when to use 'nor'?: 



■/■' 



; 1. 




PART B 1 

^ GIVEN: ' I 

4 1) a) Marystayed. , ^ . , 

b) He left . | ■=> Mary stayed but he left. 



2) a)"Johndidnotlaugh. I John did not laugh, 
b) Johnd\d not smiler ] nor did /7esmile. 



MATERIAL: v . • . . 

1) a) The pilot flew the piand. 

b) The mechanic staye(J on'the ground. 



2) a) lt.had quit raining 
' b) The road was.'still wet 

3) a) Joe didn*t come to class, 
b) Joedidn'tstayhomiB, ^ f,'=^ 

4) a) 'The wind didn't blow/ 



b) The rains didn*t^cbfne. ^ ^ 



'APPLICATION: 
,1) .Write thre^sentencesUsing 'nor',. 



'2) Write three sentences using 'but'. 



TEACHER SUPPLEMENT-lExpirlmeht 26 



DIRECTIONS: - * / ' ' ' ^ 

Join sentenpes 'a' and 'b' ' in each group ' in • 
MATERIAL. Use'bgt' for^tWoof the groups. Use 'nor' 
for the other two. Drop the italicized vhtp. * v ' S 



CONCEPT: 

Coordination Trarisfprrnation 



/ 



ELABORATION: t 
This is a transformational, process all too familiar, to 
some .students who attempt to expand sentences 

f only by tagging on others by vyay of dbordinating, 
conjunctions. . , 

« ' ' ' 

^ Nofice that deletion often works in conjunction with, 
coordination, (usually applying, hoWever, to the 
seconQl element cjDnjoined and not the first) . 

, The *'neither-n6r'* conjunctions offer the greatest 
chance of difficulty due to th^ semantic nature of 
sahie. "involved possible deletions, and in some 
cases, the reor.ddrir^y\rfilch must take place. ' 



EXPERIMENT Building Bigger Noun ^orms 

pa«ta ! ^ . 



a) They know. 

* I b\ He is going. 

MATERIAL : ' 
1) a) TK^ecoachho{:)es 

b) yevyillgo. 

.2) a K \ isa^oromise.^. . 

b) Hevyill'getapuppy. ' .'^ ^ 

3) a) Mary id 



They kr\o<Nlhaf ^^ ^^^' " 
^ heisg6ing: 






• 


* 




* * 


•i 








\ 







CONCLUSION: 

Hovv does, the word 'that' 'differ in ea9h of the* 
fo<lowing sentences? . . * , 



a) That boy is my frtend. 

b) The team knew that they would win . 



pArt b , \ 

..GIVEN: ' 

1 ) Pete hittlWStll* h for Pete to hit the ball 

2) The dog.at^ a worm, cc^ for the dog to, eat a worm 



b) Joann is leaving. 



DIRECTIONS:* . ^ ' ' ' ' , 

Add 'that'- to sentence 'b' of ,each^ group V\ 
MATERfAL. then put the sgjitence tn the. blank of * 
sentence 'va'. ' V - 



MATERIAL: , \ ^ 

IX'v.Xhe girl studied hard, o 
' '2) 7he teacher looked unhappy, o ^ 

3) Some paople left town. ^ 

4) The lamp fell off-the table, o ^ 

DIRECTT^S: * ' 

; Chahg|the ser^fences In MATERIAL the same way. 
those in GIVEN were changed. 



CONCLUSION: . \ ' ^ ' 

1 ) Do you stillTiave a sentence ^fter the change? 

2) Can the new constructions be used in other 
sentences? * . 



APPLICATION: ; ^ , 

' Make up four sentences. JThat' should be thelirst' 

word in two sentences and shou]d appear inside the * 

sentence in two of them. . »: 



APPLICATION: 
D' Make^th 



1) Make three sentences like those provided in 
-MATERIAL.. 



^ T 



• 1), The boyJeft town. c;> the boy'^ leaving town 
2y 'Mary ate the apple. c^>,Mary's eating the apple 

MATgeiAL: ^ , 

1) The wind blew, 

2) The cat drank milk. c<> 

3) The student studied, 

DIRECTIONS: , ^ 

Change the sentences in MATERIAL like those in 
GIVEN were changed. 




CONCLUSION:^ 

1) Do you still have3entences after the change? 

2) Can the new constructions be used in other 
sentences?—^ [ 

APPLICATION: 

1) Make up three sentences* like those provided in 
MATERIAL. ■ ^ 



.er|c 
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TEACHER SUPPLEMENT— Experiment 27 

CONCEPT: 

Nominalization Transformation 

ELABORATION AND STUDENT RESPONSE: 

There are a number of grammatical structures in the 
English language which can be changed in such a 
way that they can then function as a particular unit 
within a transformed seritence. One<of the most 
systematic is the nominalizing (noun producing) 
type. That is, we take a kernel sentence and change it , 
in such a way that it is no longer a sentence but is a • 

^ group of related words which can fit into a noumslot 
of a container sentence. - 

Notice that In this experiment' three different types ^ 
areused: ' • 

1) Subordinate Clause: ' 
Thap he is going is nice. 

^ 2) Gerundive: 

Joe*sstayingv^as nice, 

3) Infinitival: , ' • 

For Mary to cry\s sagl. 

All kernel sentence t^pes lend themselves 'to , 
nominalization transformations tut the to be forms ' 
might be mor'e difficult for'studjsnts since they are * 
irregular, e.g. 

Joe Is the one ci> for Joe to be the one 

or ' \ . 
Joe is the one Joe's being the one 



PERIMiNT 28 :— Pitting Bigger Noun Forms \ 
;^to "Contumer^^Seij^tftncet 



■1 



PAfeT A 



PARTr 



(5lVE^ 



jmef/i/ngwa^ stupid act.l f'orJohnto . 
":, cr ll^ r ' \'=^ jump Jhe fence 
^JohnjuOTpefthe tence. was a stupid act. 



1 ^ 



- /pi) SoTT^fWng was riaturaL . . 
^a) Mary hated h^f cooking. 

2) Sorpethfngv^as \[ery nice. « 
a) the class sen^ the teacher ffowers. 

3) Somefhin^seeroed awful. \ 
a) The boy hurt the puppy.' 



PIRECTIONS: 

Change sentence *a* in each g/oup In MATERIAL so 
that It will fit into the ''something" place above itv 
(Clue- The first word in the new sentence should be 
•for" Also you will have to change the verb.) 



GIVEN: ' 

Something^na^ not nic^ h ^'^^'^^ f 

a) Joestdeacrayon.. p crayon was not 
'^'-^ " / • nice. 

MATERIAL:' ^ 

1 ) Somethingv^as unusual. 
' a) Mary kepta^eeret. 

^ 2) What was interesting was something. . 
a) Joe worked. • 

3) There was a question about something. \ . 
\ a) Sally left early. | 

DIRE^tfONS: 
Chang^^ence *aMn each group in MATERIAL so 
that it will fiTmtQthe something p\ace above it like the 
GIVEN sentenceXvas changed. (Clue: The first word 
will be the same worQihat is in sentence *a' +' 's. 
Again, you will have to chang^the verb.) ' ' 




'CONCLUSION: ' ^ , i 1 

W^)en you change the sentence and make it become 
* an ihput sentence, does the meaning change? 

APPLICATION: " ' . 

What is the input sentence iri each of the following: 
'1), For Joe 10 tea is sad. 



CONCLUSION: . 

/ Hdw is the nBw language qreation here like that 
• created in PART A? How it different? 



2) For the girl to sm/te is-nice. ' 



3) For the team to quit fry/ng would be very sad. 



APPLICATION: ^ \ 

Write out the complete Input sentence in each of the 
following: * . \ 

1 ) The team 's playing has^jmproyed . 



ERLC 



-54- 

57 



2) Sally's broken armk not funny. 



TEACHER SUPPtEMENT—Ej^perlment 28-31 



3) Ourteacher's wearing glasses zeroed diiierent. 



GIVENr - 
''Combining Sentences 



ELABORATION: 

The last four^experiments serve transition from the 
study of sentence structure \oncepts in the 
-experiment s^ to the more specific business of. 
sent§nce-combining'as elaborated in the final section 
of thislnaterial. ' • * 

' The specific focus pf Experiments 28-31 is upon 
♦ expansion of ihe nouh'or nominal eonstrypts within 
consumer orcbntainer sentences. 



EXPERIMENT 29 — Combined Sentences 



GIVEN: . ' 

1) We elected Tom. 

2) Tom (S*(Japtain. 



We elected Tom captain . 



MATEBIAL: 
* 1), -3) They elected Joe. 
b) Joe is president. 



2) a) We painted ttie.barn 
I ,b) The barn is red. 

3| a) They named the new baby 
b) The new baby is Mary. 

DJRECTI(5nS: , " ^ ^ ' 

Combine the 'a* and V sentences in MATERIAL as 
they were in GIVEN.,, (Clue: Sentence *b' is an 'inpOt 
•sentence'.) 

CONCLUSION: . * . ^ . 

1) At least ^how many sentences does it take to 
build one'like: 

"The Qiass elected Mary^president."? 

2) What are the sentences it is built from? 



APPLICATION: 

^ Below are several sentences. What original 
sentences are each of these^glWc2flQ2--^ 
1) We made hinri a leader. 



. 2) We shall paint the car green. 




3) They named him 'Ike'. 
\ 



iTEACHfeR SUPPLEMENT-txperlment 29 



CONCEPT: ' , , ^ 

The Object Complement Traosformation 

ELABORATION: 

Although a Significant transformation in terms of 
grammatical and chetorical potential, from the 
standpoint of actual use it is somewhat limited. \j\s 
handicapped with the same f3roblem that plagues the 

, indirect object transfornri; that is, 'there &re a very 
limtted/number pf verb$tl#hich will allow the object 
complement situation to occur. 

Nevertheless, it appears useful and it certainly^ drafts 
attention to the .very .significant structural and 
semantic role of the ygrbs. 



ir 
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EXPERIMENT 30 ^ Combining More than One 
Sentence > > 

PART A ' . 



2) a) The f^ns clapped their h^nds. 
b) The fansWere eager.-'- 
c} Their hands wer^e cold. 



.GIVEN: 

1) Thedressisacoior. 
.J 2) The dress IS blue. 
3) The color is pr^etty. 



The blue .dress is 
a pretty color. 



MATERIAL: " 

1 ) The buffalo charged the Indian. 

2) The buffalo is old. } d> 

3) The Indian is brave. 

DIRECTIONS: / 
Combine the above threensefftences in MATERIAL so 
that they are one. The meaning of the new sentence 
should be the same as the three separate sentences. 



3) a) The judge waved the flag. 

b) The iudge was uneasy. 

c) The flag was checkered. 



PARTB 



CONCLUSION: 
* 1) two of the sentences are "put'| inside the^third. 
Whidi two are put inside the third? Hou7 * 



2) How did you decide which two to put in rtie 
other? , - 



GIVEN: ' 

1 ) Someone sold something' 
^ \ a) The salesman ^ 
. ' \^ worked hard. 

b) The vacuum cleaner 
was broken. 



Th§ hard-workmg 
salesman sold 
the broken 
vacuum cleaner. 



MATERIAL, . 

1 ) Something charged something. 

a) Thd^uffalo was arrow-peppered. 

b) ' The* Indian was extremely worried. 

2) Someone quickly^te something^ 

a) The robin was swift-footed. }ct> 

b) The worm was rapidly crawling. 



DIRECTIONS: ' ^ \ i . 

1) Changet^^ences *a' and 'b^in MATERIAL so' 
they catf^'put into the someone - something 
slots in the sentence above them. \ 



APPLICATION: 

Below are a number of sentence combinations. 
Combine the two or three sentences in each group 
and produce one: . 



"4 



1) a) The car hit'the fence. • 

b) The car was for racing. 

c) Theffence wasold. 



2) Now put these words into the slots and 'form 
sentences. 



CONCLUSION^ 

What did you do to the input sentence before it can 
go into the containing sentence? 



APPLICAtlON: 

Below are three •'containing" sentences. They all 
contain 'input' sentences. Of course, the Input' 
sentences had to jDe changed first. Write out the 
'input' sentences as they looked beftre being 
•changed, 

1 ) The soapy dish had a strange smell. 



2) The sudden-firing gun had an oily smell. 



3) The little girl was a hungry eater. 



EXPERIMENT 31 — More on Combining More than One Sentence 



GIVEN: 

. 1) ^The dress was a cooler. 

2) The dress is blue. 

3) The color ts pretty. 



The blue dress was 
a pretty color. 



MATERIAL: , ^ 

1 ) The girl won the contest. 

2) The girl was tall. ' 

3) Thegirl was an American. 

4) vThe contest was for beauty. 

5) The contest was in Milwaukee. 



DIRECTIONS: ; ^ 

1) Many times sentences are Woo short. The 
'information in them can be put together. Use the 
^ information in the above five sentences and 
* maK§ one sentence.^ This one sentence should 
carry the same meaning as the five se^)^rate 
sentences. Of course,.you will have to drop some 
words and change the position of others. ; 



2) Try to. make three other r^ew sentences fror\your' 
first one. 



CONCLUSION: 

How can sentences often be improved if they are too 



short? 



60 
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APPLICATION: ^ ^ 2) ^) A fewof the^tispaintedthe barn. 

Below are several short choppy sentences. Conabine b) The girls were pr&tty. 

thenn into one the* way you did in this expenm^nt with c) The girls were little, 

the MATERIAL sentences. ^ d) The barn was old. 
1) a) The turtle jumped into the pond. 

b) The turtle was funny. _^ \ i 

c) The turtle was little. , 

d) The pond was big. - ' 




DESIGNING SENTENCE -COMBINING ACTIVITIES 



Sentence-combining calls for the student to take a 
number of shortxhoppy sentences and combine them 
into a single acceptable sentence. 

For example: 

1} Joe ate an apple. 
2) Joe is my friend, 
to ' • 

Joe, my friend, ate an apple. * 
or 

Joe, who is r^iy frien^J, ate an apple. 

or' \ I . 

My friend, Joe, ate an apple. 

etc. X 

\ 

One needs to delete sbrm words, add others, 
sometimes change or alter infledions. tenses, etc. whdn 
combining such\sentences. 

'i^kind'Of sentence that the student will produce is 
determined to some extent by the structures of the 
model provided. For instance, if we provide the 
following. 




1) I know SOMETHING. 

2) Joe is my friench{j[hat) . 

we limit pretty much the possible outcomes. Obviously, 
sentence 2 is to be modified and placed, in the 
SOMETHING slot of sentence 1. Furthermore, the clUe' 
word *that' suggests that we should change sentence 2 
using the given clue word with a resulting combination, 



I. know that Joe is my friend. 



Also, the complexity of the activity can be varied by 
controlling the number of "insert sentences" to be 
modified and placed into a "consumer sentence." For 
example, compare the following,^ taker)- from Frank 
^'Hare, to the sentence-combining we did above, 

The office building towered above the apartment 

he building was gleaming» 
he building was new. 
The buijding was rising high into the sky. I 
The^houses were decrepit. 
The houses were brick. 
^ The housfes were in the slums. * * 

^he slums surrounded this symbol of •prosperity, 
(whifth/that) , 




V. 



The prosperity was universal."" 
One possible result: ^ 

• 'The gleaming new office building, rising high into 
the sky, towered above the dfecrepit, brick 
apartment houses in the slums which (that) 
. surround this symbol of universal prosperity," 

> In other words, the exact form of the sentence- 
combining model chosen determines to a, lesser or 
greater extent both the kinds of syntactic structures the 
studeru will use and the compfexity or sophistication: of 
those structures. 

SOME GENERAL ATTRIBUTES OF MANY 
SENTENCE-COMBINING ACTIVITIES 

+ A consumer and one or more insert sentences — 
the consunrf^r sentence is always listed first in our 
\ models and often utilizes SOMETHING to idenWiy 
Jhe slot to be filted by the insert'/s, e.g. 

CONSyMER; I know SOMETHING. 
INSERT: ^ You are my friend, (that)^ 

to: 

' I know that you are my friend. 

However, the consumer need not always have the 
word SOMETHINGln a blank slot, e.g. 

boNSUMER: Mary wore address, 
INSERT: The dress was blue, 

to: • ^ 

Mary wore a blue dress.- , 

-H More than one "filler" slot in the consumer 
sentence, e.g., , — 



'CONSUMERS SOMEONE\os\ a coat. 
INSERT: The boy is on the bicycle. 

The coat is old. 

to: 



The boy on the bicycle lost an old voat. 
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+• Possible presei^e of sub-consumer senterte^, 
e.g,5>,.-j . 

CONSUMER: SOMETHING seemed unusual. 
SUB-CONSUMER: The n^n \ei\ his horse, (for/to) 

• • 

The man was old. * • 
• The man was feeble. ^ ^ ^ i 
The horse was hijngry. 




- Possible fesult: \ \ \ 
Sharply veering, the birds tparely missed^ 
the plane. 'X ^ 

5) The pildt asked for a cup of^c6{iee, 
' *" The inciden} snook the plfe 

(shaken/ by) 
Possible result: . ' 

*Shaken by the Incident, the p\\b{ asked 

for a cup of coffee^ 



to: 



For the feeble old man 'to leave his hungry horse 
seemed unusual; 

The following models will utilize most of the above ideas. 

SOME KINDS OF SENTENCE- 
COMBINING MODELS 

MODIFICATiON MODELS ' , 

-h Adjectives • ' \ 

• 1) The boy made several mistakfes. 

The mistakes were obvious 

The mistakes were dumb. 
, Possible result: — 

The boy made several obvious dumb* 

mistakes. 

- 

2) Th'e dcrg»<ooked lazy. - ' ^ 

The dog was qi>iet. 
The dog was old. 
Possible result: / ' 
Y » ^ The quiet old dog lc>9ked lazy 

3) The man ate^an apple. ~^ 

* 'The man was small. ^. . 

The man was trembling. 

The apple was red 
' The apple was wormy. - \ 

Possible result: ' ' 
' The'small trembling roan ate.dilred 

u worjny apple. 

^ . + Relative Clause and Sentence Md(5ifiers: . 

1) The sun slipped slowly b,ehtnd the- cloud. 
The cloud was near the horizon. ' . 



Possible resalt: 



\ 



2) 



3) 



4) 



The sun slipped slowlyi behind the cfoud- 
which was n&ar the horizon. • ' • - 

The book fell from jhe shelf. \ < 

The bpok vyas old. (that) 
Possible result: * * ; 

The book that was^old fell ffx)np'the shelf. 

The boy nearly wrecked his bike. 
> The boy was gawkifig over his shoulder. 
Possible result: , - ' ^ 

The boy. gawking over his shaulder, ^ 

nearly wrecked his bike. - 

The birds barely missed the plane .. • 
The birds veered sharply, (veering,)* ^ 



0 



BUTTING VARIOUS KINDS OF MODiFIEflS 
TdGETHER . 

1) The man shufJIed intd the bus* station. . 

The man was old. ' ^ ' . • 
• ■ The man shuffled quietly. 

The bus sfatjop was crowded with 

people, (which) " • ^ 

The peCpi^ were noisy. 
The people were discourteous' 
Possible result: 
The old man sjiirff led quietly into the bus 
station which was crowded with noisy 
disQburteous people. 

2) ' The sports car shot away from the curb. 
The sports ,car was sleek. 
The sports car was red. 
The sports fcar seemed alive, (seeming) 
The curb bordered the sidewalk, (that) 

" Tl^e curb was low. 
The sidewalk' was-crowded with 

shoppers. 
The shoppers were indifferent.^ 
Possible result: * 
* The sleek red sports -car, seeming alive, 

shot away from the low curb th'iat ' * 
• bordered the^sidewalk crowded with 
Indifferent shoppers. - 

« 

3) 'The pitcher sized up Ihe-bat-ter. • - 
' The pitchqr sl.owl'y chewed his tdbacco 

(chewing) ' *-^V * 

The tobpceo^was soggy. 
The pitcher was young. ^ 
The*baftter appeared much largef than 
he pemembered him to be?^ (who) 
P©ssi^le'resultr 
Slowly chevving hi^ spggy -tobacco, the' 
young;p1tcher sized^up the better who ' 
appeared much larger thgn he . 
remembered him" tQ be. - _ 



EXPANDING THE NOUN SLOT 

'-1) \knov^ SOMETHING.' ^ 

^ ^ He is very uhhappy. (that). 
. • Possible result: ' , 
/ ' ^ I know that he i^very unhappy. 



Nohcethat the insert 
has words deleted 



^ntence is changed \6 passive voice and then 
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^ 2) SOMETHING s$eLmB a tra^^dy. ^ 
He* cannot go (ffiSt) * 
Possible result: • \ 
That he cannot go seems a t\gedy 

•3) ^SOMETHINj3roa6e the coach angry 
The team lost the game. (fact/thajV 
Possible result: ' \ 
, The fact that ttie team lost the game 
made the coach angry. 

4) - SOMETHING v^as the question. 
The boy left (which) 

Posst^ble result- 

Which boy left was the question. 

5) . SOMETHING was ridiculou^ 
The team lost, (for/to) . 

Possible result: 

For the team to lose was ridiculous. 

SO/V/ETH/A/G was ridiculous. ^ . 

The team lost, ('s/ing) 
^osstble result' 
5^ The team's losing was ridiculous. 

PUTTING MODIFIERS AND NOMINALIZATION 
(NOUN FORMS) TOGETHER \ 

SOMETHING appeared strange to the 
mountain man. ' 
The trail into the woods ended abruptly 
I ' ' 
was well-trodden. 
ps was dense - ' 

was aged. 

' (3S grizzly. / 
'esulK . ' ' / 

ell-trodden trail into the d^e 
end atiruptly appeareci/^ang^ , 
grizzlV nnountain man. 





appears an inexcusable thi 



^leci the ^xam> (for/ to) 
The girl is young 
The girl is pretly 
The girl is eatin^vBn apple. 
Thi^ apple IS sour - 
am was easy 
;esulf 

f pretty young girl eating th^sour 
f^l the e^sy exam appeark an 
ible'thmg \ 



tie above models have been the more tightly 
structiired variety, however, open-ended models are 
*miioh'feasier to design and ability to build activities frpm 
the above models shouJd enable one to build any 
dumber ofx^pen-ended combinations. Below are a few 
examples forN:onsideration: . 

\ \ 

It IS Sunday afternoon.- 
The^ternoon is still 
The arternoon Is muggy. * 



1) 



\ 



2) The coupleValked slowly in the night. 

The coupl^wa's arm in* arm. 
The couple was quiet. 
The c^ple stared at the'sea. 
The sea was ^alm. 
The sea was waveleSsT'^ 
The night' was starry. 

3) SOMETHING pleased the crowd ^ 

' The team's captain spored^a basket. 
The team's captain was agile. 
The;basket was difficult 
The crowd was in the gym. (which) 
The crowd^s noisy. 
The gym was stuffy. 



4) The butterfly stretched its wings for flight.o 
. The butterfly was graceful. ^ 

The butterfly was near a flower. • . 
The flower was delicate. 
The flower's delicacy enhanced the 
beauty of the butj^lfflyjs wings.V 
The wings were sofr; 
The wings were orange. ' 
The wings were patterned, (which/that) 
The flight would be beautiful:^ 
The fligh^ would be induced by a breeze. 
- The breeze yyas gentle. 

CONCLUDJNG OBSERVATIONS ON SENTENCE^ 
COMBINING MODELS 

We should note that th$ models provided here 
for sentence-conibining. activities • are ^not syn- 
tactically exhaustive. Many more qombinations are 
obviously possible and desirable. For additional ideas 
and examples, check the bibliqgraphy*. Two especially 
useful resources are William -Strong's Sentence 
Combining: A Composing Book and Frank O'Hare's 
Sentencecraft: An Elective Course in Writing. 
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